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FOREWRD 


Bv:,iu:.''tIon is onin't.egral psrt of tL'*'chlng-1 ..-r.rning 
process. It not only ■.valucttS tht cognitive aspi-cts 
of the studtjnts but nlso s th-.. non-oogurtivu ."sp^cts 

lllr. int-rr.^’t, ottitudb, -ptitud-., f. lings, rrt culture 
nnl chf.re.ct .-r building v.tc. Both tht approriGhv^s i.o. 
sumatiy^ and. form^^tive ev'^luation rv-i osse-nti'''l in 
jvelurtlng th( tot:l pc-rscnr-lity of pupils bteauso both 
riTv. suppl»-.mentnry to each other. In actual practice th>- 
dXaminp.tlons are us-■d in the name of .evaluation system for 
evo.lufjtliig thv. students which examines tht academic •asp-.-cts 
only. I am happy that Dr. S.K. Ypdav, who '^cted as a 
Coordinator of this programme has made an attempt to prepare 
some modalities for evaluating the total personality of the 
pupils. Some action guidtlines have-: be.n suggested in this 
Ty prt for the t>.-aGhyrs, administrators, pir-nn-irs '’nd 
-valuation exp-rts ':for bringing improv'-in--nt in tho existing 
system of evaluation ?t school stag^^. Dr.S.K. Yadav dv-s-,-Tves, 
r ppr^'ciation for tha.s work. 


- 3.N. Dutta 
Prof. & Htad 


^«4pril, 1988. 




prjaF.jLca 


"clv-ilTuition IS J.nu3gi‘^^l pcii.--G of oauc-^i'clon. As \re 
know the me^hiing of ecluci--. w .oi' is tlio pi’ocess of iu the 

■belt-viour:" of tlio pvqpils in the desired di::ection in tci.*ms of 
cognitive, affective and pschomoto’-’ domains. These dcmains 
of ohiective a-Ve the part and pai'ccl of the present cuvriculum. 
But no system of ovaiut;-irlon h^i-s hecn evolved so fa.v to 
©value;te all these aspects bf eduoajj.on, Tlie prosont study 
is an attempt in tills direction. 

This study consists of fom* ch^'>poor. The first chapter 
namely IJ\ti’,oducjti^n outlines tho pia.iscind procoducosf or 
conducting tho study. Tho second cl-s^’pte.v on IIPB Porspoct lyo , 
depicts tho pictui-o of tlio present stetus of evaluation system 
and tho romodiai moasui’os as rocommondod in NPE and programme 
of Action* Tho ch^ipter three on Syalu-'J^^^^ focusses 

the results and findings of various dimensions of evaluation 
system on tho "basis of the data collection, Tho fourth and 
the final chapter is on plan_ oj:_ Ac_1i^qn-vraich higliLlghts tho 
action plan in form re commendations for offoctivo Implomont^tton 
and bringing improvement in tho orioting system of evaluation, 

I am grateful to Pruf.S.i"^. Dutta, Hoad,DPSMG and 
prof, B^>qor Muhdi, Duan(R) for teking k^^n interests and 
providing aca.domic 1-jadershlp as'a id vrlun required for 
completing this assignment, l am equ-lly thankful te 
prof, N.K. Jangira, Inchirgo, Special Lducation, for providing 
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guiddao- telp in coDpi^'^^^ “ 


L.st put act Lust I u. «ul tiu pu^ticipunts who ..do 

posslEu 'to ooroLto this nsslgt^t succossfully. 

It is 'oopod fch-t this voi'k ^rdl pi'ovo to Po #to 
usoful to tlu pLaiioo’s, uMaist>'‘'oo:s aad ovun^tion oxpovts 
foi’ Pi'inging impi’ovomout in tlm oxisolng systei of >.'vulU'-doD, 
It will also Po usoful and helpful to the t;P>oho?s who aro 
voi’ldng in tho fields fo,v t>i« ijvaiu.'.ting-s'aidants porfomianoo 

jffootivoly, 


April) 198C, 


- 3J, ladav 
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I 

iimcpjJciHLQ^i 


Iho Dop^U’'fcincint b-'.D uddoi’t-'kon Ci pr'ojoct to study the 
pros-i-nt s'l^-tus of oduc^-tion iii difforont st-^tos and uniaii 
toi’ritoi'ios with a view to idontifying prohloms and noods of 
oduccitional dovolopmont. 'i'hu study h-s focusod on the 

substantive ai'eias of odu&*tionai dovolopmontj namoly, 

1 

Univoi’saiisatlon of Eloraontiry Education(UEE), Socially usofiiL 
Pi’oductivo ^;oi’k (ShPVJ)} Vocatioiv.lisatxon of Education, Toadui’ 
Education, Gu::i’iculum ^nd Evalua-iion* Tho study involved the 


modality of faco-'to-faci’. intui*- 


etion with tho education officoa^s 


at tho state and discyict lovols snoportod by toOkchoi' oduoators, 

Tho spoclfic objoctivj of the study ui-o* 

1, To assess tho dovolopmont achieved by tho stutos/UTs 
in tho priority ai-o.s of school education 

2, To identify needs and problems faced by the status/UTs 
in tho priority ave-s of school education 

3, To colloct information about the strateglos/approachos ■ ' 
adopted to ove-.-'como tlic problons faced by tho statos/bTs. 


4 . 


5. 



To suggest plats of action for jducation dovvlopment so 
as to tackle the problems f^>c.'d by stutes/UTs. 

To Identify action gnidollnos for developing KIEHT plans 
and programmes kooping speolfio nwds of tiio statos/TJTs 
in view. 

To pranoto information uxchange among tlie statos/UTs 
regarding the stralogics adopted for educational devo].opmont. 
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To tbj ivlDOvo oIdJ jctiVoSj Moot of Bcl-'uc-->tio'i Officoj?s 

of 10 stLitos -incl 3 UTs o:.'’^‘-‘nisod dmving 1986 -.’.nd 1987* 

The pi'osont study Is spocifioully dc^-ilieg trl bli the evaluation , 
progr.’anmios and procodu:.‘os In tlio con-'eaxt of WPS 1906, 

In this connoctionj jv*-i-luP-iion system of 10 states and 
3 ■Tlnion To.v;.’itoi''ios "vrus studied in depth, Thj studios 
conducted in uospoctlve so;.t^s and UTs, The target guoup of the 
Meet \ias Series Sduc:'. tijn OCfico.vs f.vjra the Dil’uctoi'ato of 
Education, District Sducaoion iOCficons, Inspectors uC Scheel, 
ie-ichor Eduo-^tors and oxperts frcia the universities. The 
tabic 1,1 gives dot-’iils <-(,beut the vonue of the moot, d-'tos un 
will oh progi’^mmos wove conducted and numb'jr of participants and 
names of the Stapos/UTS covorxjd uhde.u the s'budy. 



Tsble - 1.1 of Educntlon Officer 


Nrim-S of tho 

Stnt'.'S/UTs ' V^nuo 

No.of 

Dntt Forticl- 

pTints 

Tnrgf. t Group 

.4ssnm 

Dlroctontc of 
Sducption, 
Kphilipprn, 
Gruh'jti 

8-11 F«b. 
1986 

16 

Dlstt .Ell ment''r.7 Educ- tion 

0 f f ic' r 

Inspector of School 

Distt.Inspector of School 


Circuit ilous' 
ailV' SSp 

14-17 F.b., 
1987 

25 

Oistt .Frirmry Edn.Off'ic*'r 
Dlstt .Sduc-^tlon Offic-r 

Prop ct Offic.-r 
'Iniv rslty Expert 

H'-.ry-'n:', 

C.R.Collog.- 
of Educntion, 
Hiss'jr 

21-24 J-n. 
1986 

18 

Distt .Educ'^tlor. Officor 
Deputy Dir. ctors 

Tiochtr Educators 

Jnmmu & 

Kn shmlr 

Stftu Institute 2-5 -4pril, 
of fiducr.tion, 1986 22 

Srlnngor 

Dlstt .Educ-^tion Officer 
Dy.Dirictor of Education 
frref -ssor of Education 
Research Officer 

M.'ihnrr.- 

shtro 

SCSRTjFuno 

29 Jan. - 
I st Ff'b., 
1986 

22 

Education Officer 

T.-'<chi r Bduc^'tor 

7-xprerts 

Orissr 

Field Office, 
Bhubonoswnr 

8-11 J an., 
1986 

16 

Deputy Director of Education 
Dircl Inspector 

Distt.Inspector of Education 
T' a.cher Educotor 

Rnjrsthan 

Govt.T.T. 

College, 

Bikp.ner 

15-18 

A pril, 

1986 

35 

Dlstt.Education Officers 

Trip-urp 

Stotc Institute 29 July 
of Education, -Tst Aug. 
Agertnln 1987 

17 

) 

Deputy Dlr'ctor of Education 
Ri'soarch Officer 
. Dlstt.Inspector of School 
Offic -r on Special Duty 
illannlng Offic r, 

Ti ache r Educator. 

Uttp.r 
f r''cLtsh 

Seentorint, 
Lucknow, 
Director of 
Sducctlon, 
Lucknow 

6-7 Drc. j 
1987 

8-9 D.c., 
1987 

66 

Dy.Dir ctors of Educ''tlon 
Distt .Insnector of School 
Asstt.Dlractor of Edu. 
OffiC'-r on Special Duty 

Exp rt from SIEjSCERT 


Contd... 
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3. of the No.of 

No. Statws/UTs' Vtiiiuc D^te Partici- Target Group 

' fQIltS 


10. West Bengal 

il aH « T • X • j 
Berh'^mpore 
(Murshlda- 
bad) 

13-16, 

Jan., 

1987 

11. Andaman & 

State Instls 

.29 Jan. 

Nicob'r 

tuto of 

-1st Feb., 

Islands 

U.T. 

Education, 

Portblnir 

1987 

T Uadra & 

Circuit House 

Nagar 

Silvassa . 

14-17 Feb. 

Hnvuli TJ.T. 


1987 

13. Delhi.^U.T, 

SCERT, 

DvLhl 

20-24 Nov. 
1987 


37 


19 


25 


58 


Distt.Inspector of School' 
Astt. Ins pector of School 
Astt .Director of School ■ 
Education 
T^-''icht.'r Educator 
Expf'Tt/RGSOurcQs Parson 

Education Offlci^r 
Dy.Education Offictr 
.Sstt.Education Officer 
.istt .Inspector of School 

Distt.Primary Edn.Orfiooi! 
Distt .Education Officer 
Project Officer J 

Astt .Education Officer 
Resource Person 

Dy.Director of Education' 
-'Stt .Director of Bducatlof 
Education Offlcor,AEO 
School Inspector, 

Subject Expert. 


k 


Thd above table ri-v»els th'-t 15® programme was conduct^l; 
in the 10 states and 3 UTs. Most "f the programmes were 
conducted in the capitals of respective States/UTs. The | 
programmes were cunducted for four days in all states/UTs, 

The t .ble also reveals that the minlmnm number of gBrtlcipanlj 
of the programme were^ 16 in Orissa and Assam',and the luaxlmt 
number of participants were 66 in Uttar Pradesh. It also 
reveals that the Senior Education Officors as^ Veil as Office 
from the field attended the programme. It helped us in 
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ii.vobloi.in of -cr'.c.n . tli. fiji:. l^v.l •^‘rcT 

-Is’ uavj g''’-ps bv'cuojn pl^--' •.''-rs ojrvjcu’t.’.oii oi' ulu ov-'*lu-.'Xl-r' 

sytJwa, 'jllioso orficj-;s fi’.'vi th,.- d„c ^r.-icb ^ b-xag involvjd 

u ‘bill., ‘j-.v-j "jx ri.-; ui'j.' or ITjiTb GchJj.ior jf 

ov<-lU'-bi'j'' sysbcii ivj Oil., tlif.vc'bo' loi-.T -‘''d 'biiC'' 

■-jDp.'jrsiblij xIj.v o"iljcv.oj.O'. /Z b]\.£5 j 'v* lu-uj.wcch.ur|u>..3 i‘i 
‘bln'i’.' sooc bivo dxs’c:,’, cbs. 

J. 1 ‘-'j sp».«cddjLc c.'1d jocux'vvjs ..'i uiiij s u.ii—y c*-*,' bj s »j>.-.’uoc- 

d# j.v 1 & uULCiy uii.^ Cui/*olv./piiioii u Oi I..V .Xui.' sys'usi-i by 

dii j. S.J ’ odb s ji.. (iwS/XJ'i's 

2. To idv^nbify no..ds '.’...cl prublouri T-o-d by thv. Sbt. ccs/UTs 
in thvj ov-.luQution oj?S‘b«.)r.i* 

3. To ob‘b-'.in inf'I'l'ii-.-bion ub.ub tiv s‘b:.vb..gi .s/-‘pp’’ 0 ''ch-s 

.'1 'cioii sys'Gi^ii ■‘•cLup'.>..(1 b.> oV'-.r.’oouo ■tbo p!?obla‘.is 

4. Tc s-uggjs'b plan i.2 Uction f- r? inp7uvv.if. jvr.lu- •tion sys’bor. 
so -s -bo tw.clcl.. b]u pi’obl.^iiis i'-<Cv;d by cliffo\\,nt s'b-'.uos 

0 . To ido’ibify uo‘bioi.. guivl^ljlncs foo djvolopiiig i'lCFjRT plnns 
"Lid pi’og'Aj.in.jS in i-js-pocb (.f jvulns-b'.un kooping spoEific 
n-.,ds of ‘bliL. Sb. oos/DTs i’n vi.;¥* 

6, To p:.’ouo‘bo inf' nrinti on vLiLch-ngw n’.o ‘ag bh,' S'bn-bos/lTTs 

Tog.'.-,ding tlio s-bj?-. bogi-os ndopbod in tlio cvniuc.‘bio.i sys'bon 
fji’ oduc^-*bic;v>l dovolopno nt. 

To LT’o^liso ‘bhoso objoccivijs j ■ vho o’vt-lu'. bn^-i sysbon j£ 10 s b-vbos 
"•.Id blu’^o union boni’i-bo.vios r4o:rbncnv,d in ‘b.blo 1,1 vono sbu:ai..cl 
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c.nc! --.n^.lysod. 

Tlio p 5 ?vjSont ;.’opo*:-'c Iv-s tx^on clividocT intu foui' cli;'.p’vX^i’s, 
Tha fli’st cl’t-'-p'’cor cous,'-^ is;- ojl jh- -nd pr^c-diLVos jf 

conducting tUo M ot oducJ-^tlun jf^lcci-s of cilffoi'ont st'^fcos, 
Tlio second cliaptoi’ NPE po::spGctivo lugliLights vn.^lous pi-otlong 
of ov^^iludtion In tlu c^iiuoxt of F-tioivl policy On Educ^.tion 
und prog-vonno of Action, Tli<^ tliii'cl Cli-d^to-r.' consists of the 
ov-^lu-«tlon puitorn IncG.uding donniPv of ohjoctivoSj typo of 
evalui'-tionj aives of ovaiu'. bxon, tools and toch.'ilquos of 
ovaliv. tioLij nothods of ovaiu-tion aii.i g:\>f[ing syston otc, 
Ghaptoi’ four dusci’itos pLni of action. It spocifiod -.ction 
points tj ■'i>’'Oklo tlio pr^blons and hiiAlluS in tlio prosunt sysbci 
of ovuluation. It also suggest the gu5.doliiios for bho 
inplonont'of the v.-'o/nn.jnr^.tj ■ ns undo in l^pE & progromo 
of Action, 
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NP£ PbfiSPhCTIVE 

From timo imii'iLrUiori.-’l tho evr.lu'.tion h?,s boon nn ossontii?! 
cuiaponunt uf oduc.'ition. Without evaluation one cannot assess 
thv. di-VulO'pm>>nt in education. It is --n integeral pnrt of 
fcvlucatien and helps in the assessiuvjnt of change in the behavour 
of the pupils. The change cm Do conceptualised along three 
dinii^nsions, namely, cognitive, affective and psychomotor, 

These domains of the oLijectivv=s are integrated into the cur¬ 
riculum and teaching-learning materials. 

In present tirue, education has taken a very important 
place in meeting the requirements of the society and also 
offering fulfilment of its aspirations. Thus, the system of 
evaluation has become more significant now because modern 
society has oecome highly achievement oriented. It requires 
frequent and regular monitoring and evaluation for further 
improvement. 

Evaluation as a concept tovers the total school concept, 
Vvithin the porview of this aspect, the activities, materials, 
teaching learning, testing, administx:: bion and sup:)rvision are 
all relevant factors influencing pupils gr .'wth in one way or 
the other. Evaluation for importance of stuo.nts learning is 
another concept. Instead, evaluation for place-ment, diagnosing 
students difficulties; identifying instruction’I deficiencies 


c »ntd... .8/“' 
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providing confirmal experiences of success to students, deve¬ 
loping in them positive self concept enc our sibling 
learning emphasing criterion eased education testing^ fcci3b'*i«?k 
will be the most sought for characteristics. 

Evaluation is an integral component of instruction at 
all stages of education and includes self evaluation, poor 
evaluation, and diagnosis and remediasion. The importance of 
other aspects like evaluation for mastery learning and ovaluo:- 
tion as feedback can never be over emphasized. Mastery learn¬ 
ing in cognetive learning and feedback both, intrinsic and 
exKr.ins1 c, are to be looked into. 




Evaluation as a process envisagud recording informatinn, 
analysis of evidence (Group-referenced criterion-referenced) ^ 
forming judgements, decision making, summarising and reporting, 
diagnosis and remediation which need imniediate proper attention. 

Evaluation tools/torhir‘ques, inoludo written test, oral 
test, performance tents, observatapns, checklisbs, questionnaire, 
discussion, inteivl ows, opinions, socjnmetry, annectotal records, -, 
and curarnulative record. The tools and techniques covers three v 


domain of learning namely, cognitive, effective and psychomottor 

•ii ^ 

The main aim of evaluation are to assess the achievement of ' jj| 
knowledge, understanding and intelligence of the students, to | 


assess the interest, attitude, psychomotor skill and smartness 
among the students, to assess the t*otal emotional integerity 




Condt. 1 , 9 /- 
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end harmonious balancing of om .ti.ns, co assess th. aajustabi- 
lity of the'^tudents to the society, to know the defects of 
teaching and curriculum and t. pr-vide remedial ineaBure for 
the improvement and promoting learning. 

Pr o%ont_Status 

To realise- the objectives cited ab^.ve, the examination 
has been used as a major tool for evaluating the performance 
of the students in present days but it does not evaluate the 
total Jeveloprnent of the personality of the dndonts. It simply 
examines the academic growth ;f the students and duos not 
evaluate the non-academic growth of the students in the areas 
of interest, attitude, aptitude, emotional feelings and social 
developments etc. Such type of evaluation is confined to 
cegnitive aspects only and does not include affective and 
psycholornotor aspects. Besides this, the students are evea- 
lu-ated by the suramative evaluation at the end of the course 

f>--rm,..tivo --■valuation is net being taken into consideration, 
though both are supple-ientary to each othor. 

The policy of non-detontion has also not been function¬ 
ing in a eifcccivc- manner. Its present functioning has defeated 
the purpose of the scheme. The students' minimum comptencies 
■^■10 n.t judged f or promoting the stek-lonts'the next standard 


J*- "V .'H, 
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but slfiiply attendance is being taken into considerations for 
their promotion. In upper primary and secondary classesf only" 
.written examination is being used in the evaluating the studer;'^ 
Due weightage has not been given tc the oral test, performanceifi;^ 
test and observation test, in written test also, mainly the 'y|| 
essay type test has been used for the evaluation purpose and ' 

'f?l 

the other modorn techniques and tests like objective test, .’J 

' 

'll 

multiple choice test, short answers best and very shorb nu‘^vvr>i V| 


type tests have not been taken into considerations at large 


scale r 


- 9 

■'I 
•■I 

- -li 

In addition to this, annual examinations decide the fate f 
of students through the policy of pass or fail and certifica- | 
tion. No consideration has been given to the terminal exami- 
riabions, and internal assessment. Cumulative records of each 
, student have also not been maintained for recording the pro- 
' gress of the children. The comprehensive and continuing eva-^';'‘''| 
, luation has not at all been introduced in the system for 
, ex'^^rtlng the performances of the students. Besides this, 
new techniques like grading system, criterion reference test-'l‘| 
ing, question bank, open book exarnjnati'in, and mastery learn-''l| 
ing techniques have not been introduced in existing system 
, devaluation. Due to not introducing the aoove new techniques,;; 
tiv? various types of evils like mass copying, fear of oxami-' 
in the minds of the children, tugrion, cheating and 




. « 
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subjectivity in msrking etc.* have plx^vo,l^^nt coiiimpnaly in the 
existing system at the root level which are n'jt only hamper¬ 
ing the growth :f the students but hro also spoiling the 
whole ._,f the system of education. 

>'^X-4£tio.n_Pj^r^VctiV.. 


Seeing the aoovo c jnstraints .-nd JcdTiculties, the 
National Policy .n Education 1986 has stressed the need for 
recasting the objectives of examination system so as to 
ensure a method of assessment which is valid ind reliable and 
serve as a powerful instrument for improvement of teaching 
and learning. 


In order to attain the objectives of integrating th.e 
process of evaluation with teaching and learning, several 
long term reforms will be necessary. For this purpose., the,; 
following programme would be consideredJ ' ■ ■ ■ ^ 

(i) The Joards of Education wjLll lay down, the levels,'-' 
of attainment expected at classes V, VIII,' X and XII| 
(ii) The Boards will also prescribe the learning objec¬ 
tives corresponding to these levels of attainment 
in terms of knowledge and comprehension, com'muni- ■ 


^ f . 


cation, skills in the ap^jlication of 
and the ability to iearnj; • 

' ' ' , ' * '■ ' ’ ' ‘ 'is' ^ Hi ' ' •- 

(lii) Scheme of ^lyaiuHiPA 

%' I.''' i 
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test those aspoobs uf learning which can be assessed 
through formal examinations, and the procedure for 
assessing those aspects which cannot be tested 
through such an examination, will be developed* 
Abilities and proficiencies which can and should 
be assessed through institutional evaluation will 
be identif.ied and proooduros evolved for such 
evaluation! 

(iv) The development of scheme of evaluation is a conti¬ 
nuing precess"; To provide professional support to 
this process, the boards of Education will consider 
setting up a consortium for initiating research 
and development in evaluation procedures and in 


the conduct of examination? 

(v) For performing t.iis task, the consortium will adopt 
selected schocls as pilot centres and will hold 
examinations and award certificates for the studeul’S’' 
of such schools? > 


(vi) Before question paper are set, 



be evolved indicating the weightage to be given to 
various areas of contents, types of questions and 
the oojectives of teaching/learning? 

Alongwith the external examine tijns, continuous 



Contd 
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institutional ..valuation of scholcstic and n..n— 
scholastic aspects of education will b.j introduced; 
(viii) hvaluati'jn f stud.-nts’ portormance will move 
towords cumul'itivo grading systems; 

(ix) In the big states, the possioility .a es taioliahing 
rn.'re than ^no B.iord of Edurati 'n will bo c 'nsidered, 
so that the numoer >;f students to oe examined by one 
doard does not exceed one lakh; and 
(x) Procedures will bo developed for the appointment 
of Chairmen/Secretarios of Boards of Education and 
c..ntrollers of Examinations to inspire confidence 
am.-ng public. 


0.in duct of Exa t ninatien s: 

(i) The possibility of introducing legislation define 
various malpractices connected with examinatit-sns and 
to treat th. 3 ni as cognizable and unbaila jle offences 
will be censidered; 

(ii) Such laws Vv'ill als when enacted, make provision to 
prescribe the nature and type of punishments for 
various offonc..s under the law, and to include within 
its scope persons engaged in vari.jus .jperati -ns con¬ 
nected with examinations and als,. to provide protec¬ 
tion to thorn; and 


Contd..,,14/- 
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(ill) Innovations and experirnonts in the conduct of exami¬ 
nations, liko printin'^ ..nd J 3 s + '‘ution of question 
papers with questions arranged i 1 different sequences 
to avoid copying and other unfair means in the exami¬ 
nation halls. 

Suggestli^ns 

In order to ensure that the methi.d of asqocsqment of 
students' performaiic^^ is valid and i<-linhlp, the folliwiny 
short-term measures are proposeds-' 

(i) Public examinations will continue to oe held only uL 
the levels of class X and XII; 

Oii) Decentra.1 isatic.n of the opprn.ti •-.n inv.dvod in tli© con¬ 
duct of examinations to make the system work more 
effective; 

(ill) School floards in certain SLatos have set up a number 

of sub-centres to Uoc^ntroliro tiio c'induct of examina— 
tinns. Adoption of similar moa ures by other State will 
be pursued. 

(iv) In the event of decentralisation as indicated above, 

the State hoards of School Education would continue to 
get the question papers of examinations and also under¬ 
take test checks on random basis of tho functioning of 
the sub-centres; and 


Contd....15/- 
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(v) Spjt evaluatlun „f answer scripts.' 


G^«^nur/a 1_ 


(i) 


integrity .f the eX 
ef th>. exaniina ti jn 
estaJlishei by the 
has t'. bo XeCvgnis^ 
right to scrutinise 


’Miner is crucia! t.. the credibility 

*1 

system, Tiiit, creh.ibility can be 
ptnness .h . raair.inati . ns . It 
■ that stu.■ -rits h'v^ the inalienable 
their “nswer sciipts and its 


evalurition and also compare them vdth th.'so ef othersp 

(ii) The praccice ef declaring results in tornis of overall 
divisions and pass/fr.il may bo rovioWecl and substituted 
by ca system ef declarativ.n results in terms uf marks/ 
grades in each subject separate'lyj 

(iii) Candidates should have the opportunity tc improve upon 
their grades thrjugh subsequent nttamptsj 

(iv) ir^visi^.ns sh.oulrj oo made for cleriring examinations in 

the partSy in c.-nJ ^rmity with the modular pattern of 
courses; 

(v) The practices scioXing marks of Ji.fferont subjects 

which I'lie not at par may be adeptod in oietermining the 
grades; 

(vi) Intensive training programme will oe organised for 
paper setter; 


(vii) Question oanks will be developed to assist paper setters^ 
(viii) A detailed marking scheme will be developed to ensure 


Contd. ♦. .'16/- 
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objectivity in score answer scripts; 

(ix) Innovative idea like open book examination, diag¬ 
nostic evaluation etc. may oe experimented with; 

(x) Separate certificates will be awarded showing the 
results of Institutional evaluation and external 
examinations; 

(xi) The certificate of institut.ionnl evaluation may cover 
academic achievement as well as non-scholastic aspects; 
(kIi) Attempts will be made to move towards a situation in 

which only those who tcrich will evaluate their students; 
.xiii) Integration of evaluation with the process of teaching 
, and learning will help diagnose the weakness and 
deficiencies in education. This diagnostic aspect, 
will be utilised to develop remedial programme for 
weaker sections. 

(xiv) Falicilitles will Be provided In sohcols for maintenenne 

of students' records to facilitate continuous instl- 
tutional evaluation; and 

(XV) Prograrae of training a.Kl orientation of teachers will 
give special abtention to new evaluation methodologies, 
Setting of question papers, measurement of perfor¬ 
mances, etc. ( POa, 1986) 

The NCcrtI has Been trying to translate the recommenda- 

Contd,.,17/- ■ 
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tijns of I'lPh and Prognmnie cl Action^ 1986 into action for 
the evaluation systo^m tovork effoctivel/. in this connection 
iliirow (198''^ !,'.a pnpointod thi* "ctions for 

introducing the grade system in evaluation at th^: school 
level* ihe details are given in Aniif'xuro -- III. 


fho preceding discussion has j-ros:ritf'd the present 

status of examination system at school stage. The different 

of the 

gaps and short comings/existing evaluation system have 
been pinpointed and their measures as suggested in NPc and 
Programme of Action have alsa been discussed here. Besides 
this, the major recommendations made by NPh & POA for 
recasting the objectives of examinations for bringing 

reform in this system hove also been presented in this 
chapter, 
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pyALUATI 


This ch-ip''s^r pvoSjOiTts suuiiVL-k''oxu'''i '.^ cho rosulos 
vjtiai’giug f:.*/a tliu aiv-lysls --nd xr.t^x'pvao'-'-tlon of quonix'.tivo 
^•nd qu-ll’toulv^ dni:a. po'’'>-'vXiixi>_, “'X' ^ha siudy* Tho iMsulitg 
;,_• Lil.'.'bxng xj 'ch^ d'jrV'Xn oT ohjoc^ivoS) c.a Cvjn.’bXvj.i 

policy X‘‘ oloLioL'’'x.;,'y So-go, ‘^ypos T ov-liV'oi oiij puhlic 
>jxxrAiri-'GX lIj 'byp-js :x 0‘ uls a, i.. ■ .acnnxqix^s of ov-—Ins-ixon^ 
no"bhuOuS ^'f oV'-.lti-. bloijj iochnlquo jf qui-.s'ci :'n ‘b-'-nkj 
int-voduct:!on of gvoding systau, nuVi: ^.‘oro.vunoo besting, 
pufor.'onco c'.'X'bo'.-’ioii tasting, .-pon. h.-ok ox-ni'iX-tion syston, 
clio.gnostic tosting, 02cbonu-l o.iul inoo:*oiv’.l Gx^-ninaition 
hays boon ascc:tninocl. 

Donoin of. .Qhjp.c.'iiyos. 

Donxin I'ofo.vs to -• sogficnt tf kn.j'vrlodgo hut v'h.iooLlvob 
x.vo tho statouoiit of oxpoctad outconos which c<-in ho ohsoovofl 
ond ovi..lU'-'’bv^d, It c-’.no'i.iS tho volno judgonont in tonus of ; 
values, ido-'.ls, loop-o.r j xf-bco- v.-ox,unh To -’m* ng px'.c>. ssv 
Its pui’poso is to cl^.i’nV to -Co*', f’l' '’s, ,'i luflwnts und 
wlv-t is aKiJ-'.ctodt^ni fch., s’eudv-uo •-^t th gxvoU pooxlcd .. f s 

'i 

bhis it pi’v.vx''-os guidr-nc^ -nd ck in inpi’^ving ■!’ 

touching ond loovning fo;c cox-notl ng :'-th snh* 1 ns bio Gi-nd 
n 1 iTi nch '>1 f■ 51 'ii c os^ii. <-‘-’■.51 c-,v in?..’c coy^i’ltIve, Giffoctivo x-nd 
p synhnn. <''itn.'.in, CognitW.; d.nuin do--ls with knuwlodgo,|| 
cf.rri^r.-''lr!nri'i'V‘<, .pxiTic -l-n <r, ‘.N-lysis, synthesis ^-nd 
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oV-liv-ti J”’ ^'-spjc-i^s. -wh .’^..3 -rr^c^iVo- (l.u /j.als xfi-i;]! 

3 .‘ .-olin:; ^ispoc-'j jf Ij-i".like I’^c^ivi '.’vvsp .'icLaic, v-lul 


1 v-.luo c.-uitIoo: yee^ Psjrch/n. l.;:-...:i i... irj 

*Jith K h Vi jin: .jbj pci’-ccvi-ili'ic, ti i-.pipul.uj. ’> ,x aklllG. 

'Hilo 1 ' -Vj!..! Tj.I ohj C ;:j f i'. -ir: oX' 

^ J ^ ^"b-J V jT. GCil-l-'G^xG *-*. 1 ',- * -- 1 ' ^J ^‘Gpt^‘CVy£/ M uix^ 


"■-■V 111 ■ sjj. , 1 ;'■• "J jiiv. 

'.Jlio -c'ajl .3 t',c j- 1 _' 


u-'I Y 


. c* ’ «“• i ’ r? 


.,i' t'i_ pL-pil ii '.■cquislun. .Ji 


.f IcL’' vl.j'l'jo ..1.' skills oic' -ajjli w.. f.iii.'.y 1 v.'’i-uc ciiojocts 
I'/'lxxlo ‘jIIij n^.i— sc1i..i1'--s bxc s ixo'.’.s •',!* ii'fs'ii .^1’ kli; pupil 

iu kvp.n.is >->f physlc-l lij.-ltk, p^i’s..;.l .. " s.,.ciM qu-lxtiosj 
utitulos; Ink, ^.Sus; ac-c'.sjx.lo c ,i--cu".iuul-. .* ^-c tivi kiwS i*vj» 
li O'jj.’.^cy, cul'cui’-l & club) ictivi bi>,s5 • m.'’. pliysxc .1 c'j-cu:’vic'aL''.r.’ 
'■ otiTitles 1,0, gXt:.i>„s, sni-'.'us, KJC, sc liking w be. 



T'-.blL: 3.1; Objijcolv jS 

( S cb^l‘ • s t±c/y I <.1- G c!ijL ■ 31:1 c) 


S, W oT Ifho* 

I Sta-bo/UTs' 

-1_ 


L 


_ if * 

__.. A_Sv*.c j 

fjciTol-‘S tic iS cUj1^.s tic^ol;-Vc]rp]Ji 

^___ 1 .. 1 . ^ s.bljj ' i 


1. 

Assan 

4 ' 


i'" 

2. 

Gnjaiv^t 

\ ' ' 

-' 

1 t 

3. 

Iia:,'yt'.n-’. 

i - 


f 

t/ 

4. 

ja].iiiu & 

/ 


/ 


K-slirai.v 



I,,' 

5. 

Mah.'.'?asli-b.vu 

V 


,/ 

6. 

CtL’lssa 

l/ 


v"' 

7. 

Raj - sthL'.;i 

/ 

v/ 

/ 

h'' 

./ 

a, 

Trip ura 

/ 



9. 

TJtt-ir PivxTosh 

/ 

\/ 



10, 

I'/’uSt Boi'g-'l 

y 

/ 



•)/ 

a 

1 1 . 

Aid'.ixm Sc 

Hiccba.i’ 

/ 




Islandsj UT 




12. 

!>- dr-.n. & Hag...i> 
ItiVcli 




13. 

QalM 

v/ 





l/ 


Thj 3 ;.’OV... 

Is tho 

oiccui'G of „v-lu--bi 

Lon syston 


bath s ch i:» r. bi c a 

nl iijiv 

’ s G hv^la s ti 0 Xsp nets 

in diffoi’i 


a lie', uni on ‘bwv.vitc 

-Vi as. 

It is ovid.j.rb fivn 

tho -bablo 




nit statoti 


only schv;l.stlc c.spacc is lu-fco consiaav..ti.a in tlio 

oxisi,j.ng oVj.1u--G l.„;i sysbon n-t tho ol^^non t'.^’y stago in all 
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s’bctes/U!] oxcept Guj^ u':^ lph..rt’.s'i'i:.vUj ulf-nj I'cst ro:gri 
Micl [^veli uItcvg i::i3 noa-scMas-lic aspoct In also 

cjvcaGd. ^:h 5 i sGcondc* ;■ si-ge, ■’;:-ct ‘'.g-':;:.! s ;...c is 'ho 
only sct'oG bou’i lspogus o £ schol-.s ':1c arjil !iorir,Gch'l<..s ^ic 
anilioi.s lv n -ake ■ in!::i co'^s,.1j’'u':1g j at o’ig jImc of 
cvaluutios uno s:uc.on':s, 
rovdotention policy 

HM4WMI *^4-** 1 * * m m £n ^ m *m 

"on-CojGataan policy boo. in'jvodiicod fo:: »jduci 
liiiG Vu-soago '-•jd s :^‘g:iuuio". 1 .1 ol8iiG*''ja‘.’y/p;.xi!i..'.y Su-go foi’ 
achieving alio stipuluod u^.::go‘c of u:iivc“:,salisa'::oa of 
oleniontcy educcUaon, in uhe ^.ge gvouj 6 14 yo-i's, u 

constitutioii-tl co:ait-ijnGnt, Undo:.’ tbis policy all tlio. 
students aj-o p;:omotod to ’:;:o iVJst class at piinnxy 
flB studaits iTuvc to adiiovc a dosii’.d luinlnuni lovtl in .dl 
the subjects. 

The Table 3,2 shows the adoption of non-^do'jcntion 
policy in diffovont states and union tennitoios, 


t-O 
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I'-'-blo; 3,2 lion-douJg1policy 
Up^uO^Clf-JiS, 


.H'ji ]l, l'I>^'iiio of 'g’icj S ti*" gg'/uT ]( r* T ^ 

...JL.r:i:i::r.r.«:oii:i:l 

1 « As fcjdjU ^ ___ > * «r I. « - - ■ 

2 . .. 

3 , .iG.r.-'yfi.v „ 

4, Jc-nmiu S. Kf-shnli’ ____ 

5. l'ICLlT€i:.v.sb.G 'u ....... 

6, tt:issa _ 

7. na jas than ..... 

0. T-Vipui’a .... 

G, Ug-uci:.’ p:?. cIjsIi __ __ 

10, \'GSt Consul ____ 

11, .indv.inan & lilcobai’ __ __ 

Islands UT .. 

12, j:>idy'^. & r<-.gav liayoli ____ 

13, Doliii 


Frrura tho a hove Wol-j 1is do-.'-!’ 'o'X'. t -faj option of Don- 


j“ go 

V'-^rios f 

I'om 


^'4 

yS’na, 

a.'issa j 

ut 

1-,) 

tfc-r pi-adgj 


lav-.;!!, 

tllG 

non - 








^latentlon policy l>.s h3c.i adoptod in clans 1st a.ad 2nd 
S'tandand kMIo in. the stato of Tnipuna and 'union tori’!toning 
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of /uiG.'-'.inS.n c,-1(1 ^'icob'-i’ Isl>-ocls «-.icl Dolhij ‘chJ.s policy 
bjon <-dop'cod, up'ln cl^'.ss III, lo -csc-m, Jc-nirm €: K<^chml::j 

j ij 'JvjSo g ’Je-oc j;jL,g policy 

- 1 >- S b'J'^ ^ GX GojlCl^rfC- up GO cl^*^os IV 3 
/jf_ 3 yi\lu--bion 

jUV'-lU'-'Gi on is of v-ii’xous by^,>js bub suiiiiic.: jivv- ov^-lu-'bi on 
foi’n-’fcivo oy^-lu-oion irnpo’.' iG in blX‘ uv-lu-.biou systcaii, 
SuiiUii^bivo oV'-.luubjLon focussos on iiw--su;‘wi.ion b of pupil* s 
“ c 111 ova'll oint at 'tho ond of bho couioo ''cbivity, ib 'takjs 
stock of lo-nniing aftor 'gcmi bosbs, annual bests and oxboviiGil 
oxaniiiv. Gion conducood by school o.? public agoacy. It is 
pi'osuiujd tlTp-t ail thoso itId pass bho final oxamina-bion have 
uchlovod tliat dofinod lovol of compotonco and its vosalt arc 
us.:d fur CGvtific-^-bion and p-ssing judgomont oa studonts* 
acliiovoraont, Thj for.Tnativo evaluation is an i'ltogorui pu:*G 
of tile toa;ching-lc-rring process, it rofes to continuous 
ovi-.lUi-bion by moans of unit tests, inform-^l clusc tosts, 
assignments and diagnosis of pupil*s i/oakncssos tluough 
classroom ciuos'bioning. Its pui’poso is to diagnose the pupil's 
stroiigths and woaknossos and its rosult am used for further 
iiiprovamont of ins'truction as lAill as for pupil's bottler 
progress, 

V* 

■* Tho Table 3,3 covers tile ferm-tivu -.ud suiirii-tivu 
ovaiu-vion sys'bom both at olomcirbary ^aid’secv'.d-ry s'b-go in 
the country. 



- 24 ™ 


T>-'-l3lo: 3.3 TySiL-?.f- 

'•'^•"TS’S/ut®" .'Ci'.jSisf;^'^-''---. 4... S3.cpp®vx._.:; 

A 1^ .ffora- C3.vo|^3LU.]:-ir--t;ivo iFo\-in^- civo ^S‘u:*uj-:‘^-tlvc 


1. 

Jkssam 


U 

y 

2 . 

Gujarat 



r"' 

3 . 

Haryana 


/ 

» y 

1 

1.' 

4. 

Jammu & Kashmir 


/ 

\/ 

y 

5. 

haharashtra 

y 


y 

6. 

Orissa 


!./ 


7. 

Rajasthan 



y 

8 • 

Tripura 


y 

y 

9. 

Uttar Pradesh 


y 


10. 

West Bengal 



y 

11, 

.Andaman & Nicobar 
Islands, UT. 


y 


12. 

Dadre & Nagar 
Haveli 

1 / 


y 

13. 

Delhi 


y 

^/ 


Fri^m the table it ls5vl''i'oriitthnt suminntlve evalustlnn is 
being used in all the states and union territories at the i 
elementary stage besidss Gujarat, Mahar.ashtra, Rajasthan, i-J 
West Bengal and Dadn fc Nagor Haveli U.T. which are given 
equal weightaga/consideratlons to formative evaluation J^lso,.! 
But at the secondary staje cnly summative evaluation is bei™ 
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ust’d whether exr.ralngtIons 'ire conductt?d by schools or Ro-'rds 
of Secondary Educatinn. 

Public Examination 

Public Exnminotlon moons the i?x^mlnntions conduetf-d 
by tho extern?! agency oth(-r than th'' classroom tr-ich^’r 
nam'^ly by the District Board or St'iti- Bo^rd or Central Bo'rd 
in whole of the district or tho st-te or the nation. 

The Tcble 3.4 shows the stagtjs of public px^min^tIon 
conducted by different Boards rt the end of class IV/V, 
class VII/VIII, Class X & Class XII In diff rc-nt states/ 
union territories. 



Trblt,; 3.4 Strigfcs irubllc Ex^mln'^tlon 



1) Nrmf of the C ^ 

5 Str.te/U.T. 5 C i. VS 

r 



5 li 5 T“ 

0 



5 8 IV/V 0 VII/V^TI 8 

X 0 

XII 

1. 

Assam 

1/ 

y 

2. 

Gujarct, 



3. 

Haryc''nn ^ 


y 

4. 

Jammu & Kashmir 

/ 

"y 

5. 

Maharashtra 


y 

6. 

Orissa 


y 

7. 

BsJcSthnn 


y 

8. 

Trljurca 


y 

9. 

Uttar B-radesh 

y 

y 

1«. 

West Bengal 

y 

y 

J 1 . 

Audoman & Klaobtar 
l5lc''nds U.T. 

y 

y 

12. 

D.adr'" & Nagar 

H?v;li ^ 

\/ 

y 

13. 

Delhi 

y 

y 


In the sttates/UTs the public cX'^minatlons 

arc conducted at 


the terminal of class X and Xlltb. Mt tho 

■md of class 


VII/7III, the public examinotlnns -ro conducted In Gujarat 


E-nd Hprynns stntt; and Dadr- M-g-r H-vell UT by District 
Board of examination. Tho Hrryan- st-te Is also conducting 
the examination cat the end of olngg v with help, wf Central 
iilgVMlddl. schools. This hPS algo been supported by National 
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Policy on Educ''tionj 1986. At th‘ school It'v^lj public 
^-X( niin.tloii will continued to bv h’-ld only '’t the l*^v Is of 
cl'iss X ond XII (NFS, p.l46). 

Type of Tools & T.'chniaucB 

Th'. tools nnd tuchnlpuL- m-^no to ccll-ct n'w -.nd 
unknow dntVinformptlon for studing rrcblenia. Th-s.' tool 
us.d differently for differ nt purrco.s. 

Elemontf-rv, Stngp 

The- Tnhlo 3.5 gives th^ infori]i'',tion ■'•bout the tools 
& techniques including ussny type, short -^nsw^r type, Vtvy 
short onswe-r type, objective type, multilio cholc*-, & 
ob3«rvctinn etc.) being ustd in conducting tht ox-imin'’tions 
by diffetent stents/UTs nt the elementnry st'^ge. 
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*>L r^. 

in Use 

(Brimery cl'^Ss 

k-s l-v 

1 


,No. ii NcnicS of the Q 

If s+-.r.t.-/Tn’ ff 


Tvres of Tools 



il 

« 

if 

QBss.ay 

Short Very 
Answ>. r short 
Answer 

Obj cc- 
t Ive 

Multlgic 

Choices 

Obser. 

vatloi 

1. 

^ssam 

>• 

, 




2. 

Gujarat 


k/' 

v/ 


1/ 

3 . 

Hrryana 




■ 


4. 

Jammu & Kashmir 






5. 

Maharashtra 




1/ 


6 * 

Orissa 

l/ 



X 


T. 

Rajasthan 

V/^ 

sX X 


X 


R. 

Tripura 






g. 

Utter Prr.desh 


X 


X 


i*. 

West Bengal 

v/ 

l/' ^ 


1/ 


11. 

Andaman & Nicob’^r ^ 
Islands U.T. 

, 




12. 

Dadra & Nr gar 
Havt-li 

1/' 





13. 

Dahl 



v/ 


vX 


The-, tablr. r‘-vcnl3 thr.t tlu ossry typ, rnd objective type; 
technlquo is us,-d by nil the stnt^s rnd union ttrrltories in 
cjvnlunting the rerf<->rmonco nf the childn.n pt the cltmentr.ry'' 

.4 

stage. The short answer technique is used by Gujarat, Harysi 
Mcharrshtm, Rajasthan, Uttar Rradash, Vest Bengal and Delb|i 
U.T, The technique of very short answer is followed by ,‘1 
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Mr-hrn?htrn, rnd 7,.st Bn 

choice technique is usi d In Guj'^rr 


ng-ijl 3t''tes '^nd th" multilir 
t, F'-'h^r'-shtr*^, Oriss^, 


Rdjnsthnn, Uttnr Ircdc-sh -nd West BLUg-l St-tc. Tht technique 
of observ'-tion in '.v-lu'ting tho non-scholostic nap..ct is 
usi-.d by thj st-t^ of Guj''r*^t, l^hor shtr-'-, R"3‘'sth''n, Tripura, 
WtSt Bv-ng*'! nnd the uni-^n territories of D.lhi nnd D'^dr-" & 
Nrg-r H-vuli. 


Middle Stog.- 

Thc* Middle St-'gd cov rs from cl'>ss VI to clr.ss Vlllth. 
The T^ble 3t6 describes the technique of cv''lu''tlon n'emcly 
essr.y type, short -^nswe^r type, v ry short ^nsw-r, objoctlvo 
type, multiple- type and obsorv'^tion etc. et the middl. st^gc 
in different ports of thu country. 
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Trblf 3,6 i Tv re of Tonis & Techniques of gynlu^tjon 
In Ust^- (Middle ol'issv.-s - VI-VIII) 


S . No, fiNnint-s of thv. f 



flState/UT 

i_ 

Types 

of Tools 




iJBssay Short V 

-ry Obj'.ctive 

Multi- Obsfr. 


0 

0 

nsw'- r ' 

H/ 


pLe vation 


JL 

J_ 

iinswtr 


Choice 

1. 

issam 



\/ 



2. 

Gujarat 

u/ 

/ 

1 

./ 

' u/ 

3. 

Haryana 


y 


i/' 


4. 

J.ammu & Kashmir 

iX 



y'" 


5, 

Maharashtra 

i/ 

i/ 




6. 

Orlsse 

i/ 



- 

sy' 

7. 

Hajasthan 



.y 



a. 

Tripura 

v/ 





9. 

Uttar Pradesh 

v/ 

/ 

y 


ly^ 

10. 

Wt-st Bengal 

v/ 


y 



11. 

(Andaman & Nicobar / 

Islands U.T. 





12. 

Da dra & Nr gar 

Ha veil 


/ 




13. 

Delhi 

l/ 

y 

y 




It is cl'car from 

th^ above table 

th^t th 

c essay type and 


objyctlv^, type tc-chnlqu^s -re used In nil the stntes rnd 
unl'^n Isrrit^rius In e-x.?rain-’tlon system nt the middle level. 
Short answer ttohnique is us-id by Gujarat, Haryanro, Mah^^'rasht' 
Orissa, "Rajasthan, Uttar Ernd'^sh, West Bengal, St^ta and -i 
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Jlndrtnr,n & NicohT Islands, UT, D-^dr & N-''g''r H'.v li IJT ^'nd 
Dulhl U,T, Th6 Very short '•nsw^.r questions '^r'- us.-d in 
Jisspin, Mr;hc.r:,shtrn, R^j^'Sth'^n, Tripur'', Utt-^r Pr^d. sh, ^Vst 
B^'Ugrl, ''nd D(;lhi U.T. 'ini th^ multiplv choiOs qu<.'stlong ir'* 
us^d by Mr.hnrrishtr'i, Oriss^, R'lj'^sth'^n, IJtt-r I-r'^^dosh ^nd 
st Bung'-l St' tu, Thu st''t of Guj^r^t, K-'h r shtr- '^nd 
i'/^,st B^ngrl ^,r>- using thi tuchnique of obsirv-'tion in 
cv:lu:tlng the non-schobstic '^sptets of tho pupils. 
Stoond''ry Stage 

Thu SLCond'^ry strg*j consists of cl-ss K (SeXth. Thv^ 
studtnts nf th'jsc clrssc'S nn x^minud by diffcriut tools 
:nd tvchniqucs. The trbL* 3.8 gives information ''.bout type 
of tools used in the exnniimtinn in liffir^nt stats nnd 
union territories. 
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Table; 3.7 


of To ^TTdchnlauos 
in Us:: ( 5c.eonct:>ry el«-■ sst s 


of Evaluation 
IX-X“1 


S'.No. 9 Name of tne 
0 Stc.tc/UT. 

0 

5 

_ 5 __ 


1 


5Essay 

5 

0 _ 


• fvC'. s ef Tools _ ^ 

Short Vtry Objoctlvo Multiple Obsy 
Answtr Short Choicos v^tl( 

'■nsv r 


1. ■ 

Jissom 

■/ 





2. 

Gujarat 

sy 





n 

■-.I' • 

Haryana 

u/ 

y 




4. 

Jammu & Kashmir 

y 

y 




5. 

M-harashtra 


y 


4^ 


6. 

7. 

Orissa 

Eajesthan 

\y^ 

y 




iX 

R. 

Tripura 

y 





9. 

Uttar Pr«'desh 

y 



ly 


10. 

Wvst Bengal 

y 



y 

iX' 

11, 

Andaman & Nicobar / 

Islands U.T. 



y 


12. 

Dc-dra ^ Nagar 
Haveli 

y 



y 


13. 

Dvalhi 

y 



y 



The tabic rev-.' 

'Is th--^t e 

ssay type 

, short 

answer 

typo and 


objective type 

questions 

are used 

in all 

the states and 


union terrltorios for evaluating ttec achievement of the 
students nt secondr-ry stage. Very short answer questions 
are Set in examination by M'’haroshtra. Uajasthan and 
West Bengal state and objectives type qu-stions are used 
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in Maharashtra, Orissa, Rajasthan, Uttar Pradesh and West 
Bengal. The West Bengal state is using the technique of 
observation also for evaluating the total doveloptnent of 
the students. 

Methods/Modes of Evaluation 

Bx'minations are w^dl knovm means of evaluation -yardsticks 
to measure the- pcrformrmcG of the- stud'-nts at almost all levels 

t 

nnd to decide th'.;lr eligibility for diff..rent purposes. Gone 
riTo the days when oral examination was the only way of deciding 
one's efficiency in different branches of knowlodgo. With 
the change of times, slowly written - examination have started 
to occupy a major sconce of the education system. But now 
the practical oKamlnatlon has also taken its due place in 
tvaluating the students performance and ■achievement. 

Primary Stage 

The primary st-jgc covers from class I to V. In examining 
thu.' students at prim-^ry stage, various techniques like written, 
oral and practical tests art used. The tabic 3,8 describes 
th'. types of the tests used in the C'Xamination at prim'-ry 
stage by different state and union torritorios. 
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Tables 3. P Tv rp nf Methods ol Evoluntlon 

Tisf (Primary classes) 


S . No , Nam>;S of tuo 
3t.:,i;fc/UTs. 

W 

0 Mode/Mcjthods of Bvaluotion 

QWrltten 

S test 

oral tost Practical 
test 

1. 

AssrM' • 

i/ 


2. 

Gujarao 


\/ 

c* «» 

Haryana 

y 


4 • 

Jnninu <?: Kashmir 

y 


5. 

Maharashtra 

i/ 


s. 

Orissa 

y 


7. 

Rajasthan 

/ 


S - 

T^L'i pur a 

i/ 

,/ . 

9. 

TTttnr Pradesh 

i/. 


10. 

West Beaigal 

y 

y 

11. 

-'Andaman & Nicobar ,/ 



Ivlands U.T, 



12. 

Dndr- & Nagar 

y 

y 


Ha veil 



13. 

Delhj 

y 



It Is t,v-.(ien,t from th‘- ,-bovt t-^ble that written test arc fn^ilove^ 
bv every state In evaluating the pc-rformnnct of the students. Tl 
oral test method is used by Gujorat, Maharashtra, Rajasthan, ... 
Tripura, West Bengal and Dadra Sc l&gar Haveli U.T. and the 
practical test Is not used at the primary stage. w 
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Middle Stago 

Th(: niiddlG st-ge covers clnss Vlth, VJJth nnd Vlllth. 

The table 3.9 T'.vc'^Is th. irodi of ^'V^lu'^tiOn usrd '■'t the 

middle st?go in diffortnt st-'bs '>nd anion territories. 

Table; 3.9i. Type of M..thods of Sv- lu -tlon 

InUsc ' (Middle 3t-?L->cFs3. s'"/T-y.TII) 


,:io. 

5 Names of.th^ 
f St:to/UT 

i_ 

1! 

0 hode/Mi thods of Bvolu'' 
Iwritton Or'’l t^. st 

ff test 

0 

tion 5 

Fr^'cticrl 0 

0 

1. 

Assm 

/ 



2. 

Gujarat 

/ 

/ 

y 

3, 

Hcryana 

/ 



4. 

Jammu & Kashmir 

X 


y' 

5. 

M'^hanshtra 

y 

y 

y 

6. 

Ori ssa 

/ 


' 

7. 

Rajasthan 

\/ 

/ 


8, 

Tripura 

/ 


y 

9. 

Uttar Pradesh 

y 

y 

y 

10. 

West Bengal 

y 

y 


11. 

indamcn & Nicobar / 

Islands U.T. 

/ 

\' 


12. 

D-ndrn & Nagnr 
Haveli 

/ 

> 


13. Delhi 
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Tho written test are in tv-ry st^tt- ?nd union 
territories in tho eDC^iininr'tlon systom* The or?il tosts 
aro used by Gujarat, Maharashtra, Kajasthan, Uttrr Pradesh., 
Wcist Bengal and Uadr^- & Nagar H^vdi in examining tha 

I 

performance of the students. Tho pr'^ctical test ara 
followed by Gujarat, Jammu & Kashmir, M'^harashtra, 

Tripura, Uttar Fradosh and Delhi U.T. 

Secondary Stage 

Thb SQcondcary st-ge consists of class IXth and clcass 
Xth. The tiable 3.10 gives information -^bout method used 
in the evaluation of the studrnts nchio-vem nt,: in the 
statf and union territories undr,r study. 
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Table 3.10', Typo of Methods of Eyrduntlon In Us- 
(Secondary Stages Clq=!scs IX-X) 


sVNoJ |isni'-s of the 5 0 

j) Stnttj/UT 0 Kodc/Mc-thods of Evnlu"tion _5 

_ jj _ 0 Written tost Qrrl tost Pr^ctlcrl C 


1 . 

Jissj'm 

v/ 


/ 

V 

2. 

Gujarat 

/ 


iX 

3 . 

Haryana 

■y 


y 

‘ / 

4 . 

Jammu & Kashmir 



y 

5 . 

Maharashtra 

y 

/ 

y 

6. 

Orissa 



y 

7 . 

Rajasthan 

y 


y 

8. 

Tripura 

y 


y 



y 


,y 

9 . 

Uttar PradGsh 



10, 

West Bungal 

y 


■ y 

11. 

Andaman & Nocob'’r 
Islands U.T, 

y 


y 

12, 

Dedrra & Nagar 
Havuli 

y 

/ 

V 

y 


Delhi 

jT 


y 

13 . 

1/ 


The tablu v^ v^rXs th'^t 

the written tv 

‘St Ulu 

prnci"i*T.l tests 

ary 

us.d by every state and union tv r 

‘I’it ■ary 

''■t th, s-.‘Condary 


stage. The oral test is us d in Gu^rat, T'h r-'shtra, Hajnsth^n, 
WwSt Bfcng“'l and Dndra & Nagnr HnV'.li Q.T, 
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OuGstion Bank 

The question b^nk Is r ^finned llbr^'i'y of test items/ 
qutStlons poolt d, through Gooperr'tivG efforts in nn 
institution for the use- of setters, teachers and 

students in parti-?,! fulfilment of the requirements of 
teaching-learning process. It serves two purposes. 
Firstly, it enrlchts toe Insbructional as poet c?nd sdconclly 
it judges the pupils' gro ijth in terms of instructional 
efforts. 

The table 3.11 gives lnforrriat!on about introduction 
of question bank both at elementary and secondary stage 
for evaluating the students’ performance in a better 
way. 




’ I 
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S.No. SN'irabs of thi. 
fStptc'/U.T. 

c 


ii Elomentfl-rv St-yj Sijoon 

0 Intro due‘,d Undor Intro 

5 Censi- due d 

J_dor • t ion 


Sijcondnry Stegt. 
Intro- Undor 


Considorrtinn 0 


1. isspm 


2. 

Guj.nrat 



i/ 

3. 

Hprynnn 


. /■' 

ly 

4. 

Jnmmu & Kashmir 



y 

5. ■ 

Maharashtra 

/ 

l/ 

y 

6. 

Orissa 


/ 


7. 

Bajasthan 


/ . 

y 

8. 

Tr i para 


y 

y 

9. 

Uttar Pradosh 



y 

10, 

West Bengal 


y 

.y 

11. 

■(Andaman & Nicobar 
Islands U.T. 



y 

12. 

Dndra & Nagar 

Havel 1 


y 

y' 

13. 

Delhi U.T. 

- 

y 

y 


It is obs..rv£.d from the nbovc toblc the ti^Jchnicuo of question 
b'ink h^'S boon int^oduo^d in Kahnroshtrp 'ind .i^sspia for batter 
ovcluatlon and'-totherost-te -'ru considering to introduce this 
technique. In Mohar-'ishtr', it hns introduecd in morOwth^’n 50^ 
of tht, school. 
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Grndlng Sv3tt-a 

Grading refers to transforming marks into n smaller mnge 

of marks, which gives mor;- dependable ilfferontion among the 

students. In most of' tho examinrtion, marks are awarded 

out-of 100-which moans that th.- -in os are rated on.- a 

101 - point scale when their answers-books are marked by 

-the examiners.' Since the rv-’ll-abllity of those examinations 

is not very high, the difference bttween two close marks, 

say 59 and 60, could be .lust duo to error of mcosuroment. 
should 

So the grades Z usi-d in place of marks in examining the 
students performance in a better way. Grads system 
discourages the subjectivity of numan factor in marking, 
the answurbooks. Grade of weak subject can be modified 
which can bring improvement In the growth of the studf-nts. 

It also follows tho uniformity in the strondard of marking. 
Barrow(l987) Committee has recommerideri that grading system 
should be introduced at the end of class X in tho y'-'or 1990 
and for class XII examination in the year 1992 by respective 
Boards of Secondary Educatfns in conducting pnhl 1n 
It has also been emphasised that grade should be usvjd In 

, I 

place of murks.in National Policy of Education, 1986, 

The table 3.12 gives the picture of Introductinu nf grado. 
system in the evaluation system In the country. 
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Table: 3.12 Introduc tion of Grading System 


S .NO. 

JNames of the 
5State/UT. 

5 

5 

5 

JL 

--- 

5. Element a rv Stspe 

1- 

5 Secondarv 

Stpg.3 

0 


vGrading 

0 Intro¬ 
duced 

C 

Grading 

Under 

Consi¬ 

deration 

} Grading 
!i Intro¬ 
ll duced 

5 

Grading 

Undor 

Consi¬ 

deration 

'? 

0 

0 

0 

1. 

Assam 


y 




2. 

Guj arnt 




y 


3. 

Haryana 




ly 


4. 

Jammu & Kashmir 

y 


y 


5. 

Maharashtra 


y 




6. 

Orissa 




y 


7. 

Rajasthan 


u/ 


y 


8. 

Tripura 


l/ 


y 


9. 

Uttar Fr>adesh 




y 


10. 

' West Bengal 

iX' 

y 

* 

y 


11. 

Andaman & Nicobar / 
Islands U.T. ^ 

y 


y 


12. 

13. 

Dndrc & N"g"'r 
Havel1 

Dal hi 


i/ 

/ 


y 

y 



The indlcrtijs that grading system has.bG^’n introduced In 

tho Knharrshtrp., V/cst B>:-ngnl strtc and And'^man & Nicobar Isl'^nds, 
union tcrrltoryj for evr!lu''ting the pf-rformnnee of th^ studants 
■"t the jl^montary sta,g&. They follow the continuous comnrc‘hcnsiv''> 
evaluation system and other states .arv considering to Introctuco 
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this system. Besides this, some states h^ve expressed 
doubt in introducing the grading system at the secondary 
sfege. The NCERT is working out tne im-thodology of grade 
system evaluation at secondary st-.ge. It will be acceptoblQ 
to all the state and union territorius after its finalisation, 
In this connection the Department of Measurement rand 
Evaluation has chalked tho Vrarious dimensions of comprehen¬ 
sive and continuous Evaluation for introducing at the 
elementary stage. The natxon.*’! j:r} icy on education has also 
emphasised on grado system in place of m'-^rk system. 

Test Criterion 

Test criterion is n standard c f judging a combination 
of characteristics used as a basis for judging or mc\asiir< mwik 
and evaluation. Tho test nritui’lcn namely norm r. for need 
and criterion reftrence are used for evalurablon purposf-s. 
Norm referenct testing (NRT) is a traditlonral method of 
measuring students' achievement In terms of group,, a cIhss^ 
a school or a state which is taken as referent for inter- j 
pruting student’s scores aiid for passing judgement. The ! 
typical performance or the norm of the group is used as tli®' 
basis for judging Itidlvidnal stndoiits' learning "'^hereas,. 
Criterion Beferoncv testing (C5RT) is used to ascertain an|' 
individual states with reference to a well defined beha^i^® 
domain (Fopham ,197R). It means a specific predermined 



criterion is used as referent for measuring students' 
performance. 

In our existing system Norm Rt-'feroncG testing is 
used in evaluating tht' studijnts perform-ncc V'h'''th>''r 
conducted by the school.s or bj? Llio ''cards l-I' xamination. 

Q-pfan Book Examination 

In open book oxaminctlon, o • min».. c,-n consult his 
bt-Xtbook, reference books or som^.times not'^s during 
examination. The purpose of tho open book tost is to 
emphasizo command of Knowledge, as distinguish'-'d from 
recall of factual information. Examinations of this typo 
SGom to be. most popular in mathematics, c-nginoc-ring pnd 
the sciences. This technique has been Introducf'd by 
Uttar Pradesh state for evaluating the pchlcvcmont of 
IX class students on experiment basis. The other states 
and union territories are also considering to Introduce 
this rn-w ti-chnique for eradicating tho evils of mass coping. 

It has also boun emphasised in NPE, 1986. 

D ir gnostic T.-st 

A diagnostic test is designe-d to rovc''d. specific 
weakni^ss or failures to learn in soir.< subject of study such 
as r. adlng or. ‘writing, Jn ^ diagnostic test the- main interest 
is in scores on individual items nr on sm-^ll groups of highly 
simillor items. Th*: state of Hary'^n-'’, Faharoshtm, Hajasth'^n, 
rand West Bengal have lntroduc<_d the policy of continuous 



44 - 


oomprc;henslve evaluation at the cl.wntary stage and 
dlognostlo tests are being used under this scheme for 
providing tc .dbaolt -nd Im^--’-- in ' t - ohlng - 3. rnlng 
through r .modlal oe-sures. Nation^- Policy on education 
h 03 also omphnsls(.-d for introduclrg diagnostic testing at 

school stage. 


Ext fcjrnal Exnminat ion. -, Jnt ;‘rnnl_E3{ani j-na t i on 

A external oxam:nation is one chosen or prepared by 
someone other than the classroom teacher for administration 
to the students in that classroom. The tests used in 
state-wide or nation wide resting programme and sometimes 
those usijd in local testing progr'’mmc.s, .are external 
uxaminations. 

In the all the state and union territories the Interual 
■.■xamiuatinus are conducted in Clas.ses I, IT, III, IV, V, 

VI, VII, VIII, IX & XI by the class teacher in scho&ls cn 
aonthly, q.uarterly, half yearly and annually basis. In 
most of the strste the promotion is made on the basis of 
annual examination, The i xtornal examinations are called 
public examination which are conducted at the end of class 
Xth and XII by different Boards of Education in the Country 
Nabionnl policy on .'ducatlon has .also emphasised on 
continuation of external examiir^tlon. 
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Homework; 

Homowerk provides feedback tc th.- t(.'^ching Lt'nrning 
process for activoting the growth of tho lcorn'..rs in the' 
cl^ss room. The hotrA. assignments '^ro given to th^ students 
-ftor teaching n particular subjocts by the t j.-'ch-r in most 
of the statGs and union territories but it has found th'^t 
tho bi'mo assignments .''rv-- not properly chocked by th cl-^ss 
tt-achcTS. They tnke it in n routine way t- tho students 

busy and tc satisfy the parents. A impact study of homo 
assignment on children's ac-dt>mic growth (Jami, 1986) was 
conducted in Andaman and Nicob-ar Islands. It was found th'='t 
the classroom tuochurs did not take pain for pr-*p'’ring the 
qu^,stions item's rather depend on the oxercisas given at tho 
end of the text. In some schools, the classroom t^rchors 
work out nil thu problems on the blackboard. Tho pupils copy 
them and submit the same on the ntxtd-ay r.s homework assignment. 
Many of pupils arc- afraid of coming to schools, because 
they are unable to complete their homowork.- i About 40^ of the 
' students made complaint about poor home environment and 30^ 
rh.'ut paucity of interest in and hurdles confronting with 
inadequate educational bcackground of p-^rynts. As regards 
follow up and correction’ work of homework assignment and that 
of cl-sswork, the teachers possess various types of 


reactions as:- 
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(l) Correcti'^ns p.n\ follow up of hoiR<9work assignments 
is simply an t.yo wash tc the ndministmtivo 
personnel who comt to dictrfe •'bout mothoH of 
tcciching n.nd strnt<-gy of homework assignm-^nts in 
respect of fellow up and corroctlon work which is 
as impossibl-' as misconcGivcd. 

(ii) Toach^rs do not have sufficient time nt th.ir 
disposal to correct assignments of stulonts. 

V/hcat they do for correction simply tc satisfy 
the hierarchy of th'.:; management who probably 


f 

rnd 


^ prefer to sUch steps. 

(ill) Some of them bullevc in the fact that absolutely 
, thi-re is no nfevi for correction and follow up of 
assignment both homt: & classj if thf stu'H.nts are 
taught at the lev ;1 of expcct-atlon as it ought to b 
Thu present chapter has provided tho ev-.luatlon pattern 
ten situs and three union territories both at ■-’lernGntcary 
Secondary stages rtl'-'ting to domain of objectives, 


adoption of non-'kjtenticn policy, tools ml tcchnloues 
usfc^ f„r LVralUitinn, intro:''uGtion of grading system, question 
bank, testing criterion and open b'>ok examination system etc. 
It has also highlighted th. functioning of continuous 
comprehension evaluation at the vfLumontmy stage. 



»CTIu1^ 

jr 

The preceding chapters outlined context-of the study, 
specified plan and pr*ceduies the study, the National 
policy perspective and evaluation pattern •btainirfg in 
different states. This chapter i.'Urp«rts to focus the plan 
of action, nhvj ously, the pd-an •f action has been derived 
from the findings of brie study'. The plan •f action carries 
guidelines f*r d^ifferenh aoen''ieG ooumiried with the evalua¬ 
tion system at school jstage. 

It has oeen •bS'e^rved that due weightage has not been 
given t« the domains of •ojeptives in framing the 

V 

question papers an^ evaluating students' performance. Most 

of the questions are knowledge and recall type which do n«t ' 

evaluate total personality •/ the students. It may not be 
of context t» infer that teachers who are paper setters don't 

have a gestalt view of paper setting. It is mainly due to ’ ’ 

lack tf training. They need to be (• iwoids tiie sett-- 

ing ©f, papers d^ffe^rent subjects as to make the evalua- 

Mnu <'.oujpT-«ahpti<5-iVP, Such an •lientat.'.on should be conducted 

by State Institute of education (Sic,, State Council of 

Efjucational Research and Training (d^cuT) and B^a-r’ds of ^ 

Secondary Education (BOSh) with supp*rb from the NCriRT, 


Contd. . ♦.. 
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The instructirnal abjectivs? EieY be'enveloped in such crienta- 
tirn courses. These may be -uUished -aete awareness amop. 

the teachers In the field. 

The policy of non-detention ho:-' rot been I'rrklng 

effectively In prcrr,rting the"oMlf'r-en lover stenierrt to 

next standard at^the eleircntarv' stare*' Tt varies _> rom ploce 

< 

to place. It is rrlnly due to lock r: proper planning and,. 

4 . 

training to the teachers.’ Tha teochefS ■•'nd planners rcowii's 
orientation sn^^ training aboiit, this policy. They should he 
provided training about the objectives of cais policy 5 dif¬ 
ferent diernsnslcrB and its cvdiiation t ochnilCL^cs . 5 ?hr.y slvold 

f * 

he oriented about the pmrpose of introdU'ctlisn an uon-deton- 

‘ ■ ,* 

tion policy and th<- role of ccntlnnc nt”* conprehensia’c evalua- 

• k 

fclt.’ij ho improve tsaohing-l earning. GIEo, iV.'filHT's^, ,BCS 3 s, & 

lIClJiT may orgoniss such training for the chars aiij oJuc^- 

« 

tlrnaj a drrl ni sh," t‘S« 

It is also ohserv. d that cu’rail'ti-;-. r.cords arc not 
malri'h''1 ii ’d In rc('f'i-di r\g 1 tis t f h, r S/ifdauts. The 
ctudents prMix'U d on th' '' ’Si.- of onnu^'l •'xniiii- 

nation C'L thbf>ais of .yc-'d., !"io pi i-jojcy:.. I'ha* oi-'iimnl ■■ 11''-’ 

tt 

r cord for urc rnotj ng Lh;’ s'und ni*s to t''" h-^s boon 

used in f.'w st'''tes only. Tt is Tii‘‘’in'v " c to tb-' do’njnation 

of tr"^dltjoiiaib and faulty -valuation S’-sr-.m and also dll'’ to 

'* 

• .» 
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the indiffcrenc 0 of supervisions and administrators. Need¬ 
less to , continuous and comprshensiv.' evaluation as envi- 
sagt^d in th . NPE cannot be effective \ijithout cumulative 
record, ■ Eduerfinn Officers' along ^/ith th: tcach.-rs rcauir- 
trfUnin'g' and orientation cf m-intnining ivcords of each 
students. These records should hav tha pron-rcss of all the 
students in terms of '’cadcmic and non-academic '''ctivitics lik' 
grooming^ cleanliness, health, punctuality, behaviour id.th th~ 
clasamatea, self confidence, games/sports and crafts activities 
etc. It should he put into practice by the teachers iinmedia- 
tr:ly so that oil aspects of personality can be evaluated. 

Besides this, comprehensive and continuous evaluation 
has not at all put into practice so far jn the evaluation 
system* Without introduction of such schemes in th: evalua^r 
ticn System, improvement in grovrbh and learning among the 
student cannot be brought out. It reduires great attention 
from the govb both at the state "nd central level for intro¬ 
ducing continuous comprehensive evaluation scheme* In most 
of the st'^tes only summative evalu'^tion h‘='s been put into 
practice for ^.valuating the p 3 rf‘orin''nccs of the students- 
It rcOuircs attention and thought and also raduircs orienta¬ 
tion for the teachers to introduce f6rm'’tivc evaluation to 
supplement .suramative evaluation- They should be cducatvod 
to adopt unit text approach for forraativ>. evaluation ='nd 
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sunmativG test for terminal :-xnmin.-tion for cvolu-'^ting toth 
scholfistli. ?na non-scholostic oi.irr5cul''r '^tgos carr^incf 

dU3 WGightage. In rnit test, p TdIuc p: Int should he followed 
for the proper cesrege of the contenb, due wcightpge to the 
objectives end proper m^rkine to the questions. 

Crroding system hr.s been introduced inthc evaluation 
system in a few states. The traditional system of numerical 
marking has ben put into practice so for in evaluating the 
answer books and awarding certifiegtes. The main reason for 
not introducing was some doubt and confusion about tha 
scheme at the pD.anncrs levels. The methodol.ogy and techniques 
of grading system have been sorted out and it requires great 
attention f rom the govt to iutivduoc this system in evalua¬ 
tion of the students. The teachers reuuir'-’S orientation of 
this new system. It will not only help in essPmlnlng the 
the performance of the s tudents hut also help in improving 
the students learning. The child can improve grade of 
pa rticu],a r sub j ect. 

For exairdning the students, essay and ^^^^ittGn tests 
are dominantly used in cur system and little use of other 
tools and techniques is being made. It is mainly due to 
long existence of written exnminatif’r, tradition* The teachers- 
arc not fomj.liar \ttth other techniques of tests and they , 

'■'•v 

require orientation for the nevi tests Jike objcctiv' types, .f 
Short answer typgg multiple choices, and performance tests 


' j ■' 

' i! 




.■’.tc. Tb :y shruld b: oricntr.d ptout thr pu]’T}.‘'S:: ''tid ccnstruc- 
tirn tf.st itrms sr thrt thry cnn s :t tvp~s of tost in tbo 


papers of diff ront subjoctf? th prop r cov':r'=''o rf tb*' 
contont. It is olso nctic.'c] th'^t nri*?’ t'chnicu-s like open 
. liork ■'XPiuipi tion system and cu.-stim tenk svst:m h'-vr rlso not 

V 

put into proctico '^t'large scrlr. It is else du' to non- 
rveil^'bdlitv of experts in handling and using these t''chniqu''S 
et the gross root level. Teachers ne-d training ot gr^ss 

iii-i jjj fyVi ‘ V P ^ 

root level 'School complexga invol2"^P'-^^® 5IE/SC'3RT 

end NCERT ^br introducing it ot s I'^rge seal-. Model question 
ppp'rS should be devised from SIS/SCTRT/RCSS reflecting 
objectives, areos of content, forms of nucstirns, schemes 
of option snd other directions. It vdll provde f'’udb'’ck ''nd 
assistance to the tc"chrrs» The r>‘.suits of the study h'^v- 
olsc revcf'lcd th'^t norm rafrrence testing h'’S bi ii us d in 
evoluoting the students ^hich not only h-rm th: students, 
but also hampers learning. Tha criterion ref-renc- and 
msst-ry learning t-chniques should be used in tb- evaluation 
ayst-m sn th.-t sturl.-nts gTowth cm 1’..' lrop«.v-d. Th: tr^lnlhR 

tr th: ffrnsa rnct Irvrl should hr '''''' 

this type of evoluotion. Brsia-.s this, dlognr atlc testing 
Should ,iso he put into pTOctic-,. Th: studnits strength end^ 
wcplm-.ss sro Identified end they ore urovidud v4th rcredlfl^ 
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measures. It wll -"iso help the students in improving their 
learning • 

It nlsr reported thot stuconto -"re promoted on the 
bssis of ennuol examination end no considerations h."ve been 
mede for internal assessment end horns sxnmin^tion. It is due 
to ■'our fpulty policy of pnss end fell end certification. The 

JL 

Boards of School Sc^ucetion "nd S ots Institute of TUt^ucotlont > 
should recast the system end introduce semester system in 
pl-^ce of annuel examination ond give due vf-eightage to the 
internal assessment. The public examinations should also 
follow such practice in ev-aluating the students. 

The test material for evaluation has also not avaiiohle 
easily to the field workers. It is due to limited ayallabillty 
of literature with the experts and educationists. It is also 
due to faulty procedure for distribution of the materials and 
literatures. It requires moss circulation so that the field 
level workers con utilise it and lastest technlq.ues can be 
adopted by them from time to time >jithout any h^^dle. The 
SIB/SCBHT/BOSU should print the monti-’^r magzlne, journ-al or 
newsletter on evaluation techniques "nc modalities^ Handbook 
for teachers and objective br-sed'test m-^tcrlal of cadi subjec'-s 
should be prepared. This material should be distributed to 
all the teachers through District E|i: 5 Uca~ion Officer, Block 
Education Officer or heads of central sc'ool. Schoo] complex •>„' 

^ I, . ' f’ 
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m-y "ISO h' us-d for distribution of the m^tcri.'^'ls. The in-'ss 
mcdifi Cl n be us,^d for introducing the techniQue on cvnluo- 
tion» Besides this there should be unit on evoluotlon in 
onch SIE/SCiiRT/BOSE nt st'’tc 1gv:1 for keeping const.'’nt touch 
with field level -workers through distt. , block, t'^luk" , -^nd 
villeg: l?vel for distributing the lit'.r''tu-r’e on :v''lU'-'tion 
and olso for orientetion of the terchers from time to time. 

Ibss copying hos pricv'^ilcd at root level in our Gjtrmi- 
n"tion system. Such type of evil dcfca-Ksthe purpose of the 
Gsr.mination '"■nd puts ro'’dbloek in the path of students' 


gre^'rth and learning. Mpst of the students, tccchers -nd 
community people, ore thcmsGlvos involv'-'d in this malpr''ctices 
of moss copying due to their ignorance about the consequence 
of this evil. They are making harm to thcmsclvrs. It ncvcds 
orientation ■'t the large scale to thr students, trachrrs -nd 
community people. Mass media b- used for th: publicitv 
about this evil. Di-ff-rait types of oucstion unprrs should 
be used in the same h-ll. Diffcr"nt types of quotlcns may 
be incorported in the rmestion paper. The vedght-g- to the 
internal assessment should b'- given, -i-hc s.m..st r system 
should be followed in pl-^cc of -nr,u"l ; x-roinatl('n. The 
cumulative record of each student irnst b>^ P'l-P r-d. Gr. ding 
system should he introduced in pl"ce of numeric-l marking. 
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The comprG'hcnsivc pnd continuous ovolu^tlon should he intro- 
duerd in the system. In cose of priyot sbudents the centre 
pf cxnrainf'tion should be ot the Disbt. h./ dquartcr for public 
c 35 rminotipn- ^nd legislation low os suep.stcd bv NPT5 lUny also 
he put into procticG. In some coses eutonomy should he pro¬ 
vided to the institutions. They c-n follow new system in ' 
ev'lU'^ting thrir students rnd their model \«irk con be example 
for others. Veiy few researches hove been conducted in the, 
field of s 3 hminotion and eyolu-ticn ard their findings hove 
been seldoitQy Implsm^tsd. These rcsnoT'chcs arc confined to 
lihrories- ®ud resource centres. It needs riitenbion from the 
govt. Raseorch in this orvco should ha continuously conducted 
for the imprevemant of the system. The teachers ot the grass 
root level should he encouroged to toke s-iioll projects from 
the actual classroom end school sjtuotjor. Their find.ings iiiay 
he implemented and it should also ho Tiub.ished in journal or 
ii^i'Szine for sharing with othrr pr^ebioners. The Unit in . 
SIS/SCERT/hORE should olso nndra’tolce small ond big studies 
regularly. Case studies of some r'horls "ay aisp be under 
taken. The findings of those research stu:i;s should be put 
into practice for iTnpi'uvGunnit oi the evali:.-!bion system. 
Besides this^ it is also felt that ijlomrlr.g end monitoring 
of evaluption system is very wsek^rnd ff-jlty. The set 
procedure is not followed ond sometimes schools are 



Informed at a very short notice. It re nines proper plannlnn 
at state level before hand. Tl- • plarjrers and experts require 
orientation. They should prepare unltviiso plan of evaluation, 
term wise plan of evaluation, yearly plan of evaluation, 
stagewise plan of evaluation, both at elementaiy and secondaiy 
level and also class wise plan of evaluation before hand ao 
that proper and smooth evaluation can be confluoted by the 


field level workers tiincly 
should he disseminated to 
is of clenicntary stage or 


• Such type of plsn of evaluation 
all the trachci-s in school, whchher 
secondary stage* 


The plan of action outlined in the preceding paragraphs 

r--vflViflnstT-vr» An attempt has hecn made to 
arc hy no means c^ahausvivc* 

utilise the expcrlenc cs emerging from most of the findings. 

It IS expected that field »rlecrs vlH supplement thc^ 

Til qn of action with their 
findings and further refme plan oi 

»....«>■» ■' '“‘nnir-, 

, , . 4_„ 4 4-e [/ii vOOS 1, PC Jiib- . 

study atimulotus this activity, its pupc 


served*. 
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THS JCW PROCESS AfJD SX-aM^fiTTON REFORM 

8.23 Assessment of p("rforra 5 nce is an integral part 
of any process of learning and teaching. As part of 
sound educational strategy, examinations should be 
employed to bring about qualitotiv'? improvements in 
education. 

5.24 The objective will be to r-~cast the examination 
system so as to ensure a m-'thod of assessment that js a 
valid and reliable measure of student d-Vvlopm^nt and a 
pov.^rful instrum»-nt for improving teaching and learning. 
In function'll t-.rms, this would mtcn. 

I) The elimination of exc^-ssiV'- element •f chanc*^* 
and subjtctivity 5 

ii) Thr de-emphasis of m morisationj 

iii) Continuous and comurch-nsin-.' ’■.valuation that 
itioor^joratvS both scholastic ':nd non-scholaStic aspects 
Of tiduccition, spread ov«-r th\; tote-.! span of instructional 
t ime^ 

iv) Eff«.-Gtive US.- of thv- t Valuation prrocf.ss by 
teachers, students and par^ntsi 
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V) ImprovMn.nt in th^ conduct of ions? 

Vi) The intro ducti on of concom itr-nt ch^ng^:s in 
instructLonnl nj-'tt-ri-ls -^nd methodology", 

vii) Introduction of the st-nk-st r syst mftora th, 
second, ry st.-gtr in a phf Svd m-jnn-err- '-nd 

V 

viii) Th;. usb of grnd^ s in plrcc of ni'-'rks. 

P.25 Thr ohovy g*r-ls ur-: rdvvant both for .-xtbrnr.l 

ex.-aminatlons f,nd cValuotion within cduc'^tionr’l 
institutional, Bvalu3tion at th*- institutional Iv v.,-1 
will b.- stT' amlinod and th-. prtdotnin ncs of --xt rn-'l 
.. xaminations r<?ducyd. 
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GoVv riiimfc-iit of India 
MINISTRY OB’ HUMAN RSSUUUOI5 OBV-tfiT.LJI'KENT 
Dv-partmwnt •f Bdn.oation 
NEW DELHI 
Nov.jtnb^r, 1986 



63 


r/III, :ilV..LTliTia''^ P?^u,>3 A'.Ii jiJCAiili'ATICS'T ?:iT? C:?J:3 

1, A^foMus X. e:?.mla'^'>:ions b-va "b^ei subjoct of 

sj^’r-uus cl-scuum.-oa fo'.* loas. Sonic cib-'f,,.--:: b.- . bc_.u 
luoL-'oc’.u.GOcl xa abj sys'ooni - ‘n t]r) j.u’l'/.L'v j uf tba :\';IuP.T 
la schj.l ca^-min'-auio/'S end '.iio UCO X. n lv. rixby 

0\ 'nlio wlicila. blic u.. ii-.c-': ,jf nlieije 

.Vafuixiio bj.-iVo iiot b-an ‘noo sxt'axTie 


Ti]a POLICY id<i'D> SlRA'I^GIiiS Ii'IPL:iia'x..TItI. 

2, TiiG poli'-y visu-aiacs -.i iji‘ tii,j 

tissassmeiib of povfor.^&ncc’ with the piocoes of l3inr.''axag 
and cec.'.c;ii''.g, and utilising tlie process of evalu^^-tr.on ’' 0 ) 
bring about quailt;'^tive Improvemea'c in oduc^-ilon (pn.i.vd. f,^2; 
In o*’dC'' to ensure tha^ ohe method ox ‘-'■ssossmohij of 
students* performance is valid and :.’cliublej tho follow! 
sho’.'t-term measiui'cs are proposed;- 

(u) At the Scliool Level; 

(1) Public eiamluatljiis will continue to bo 

held only tlis lov .Is of Cl-oses a ‘■■nd XXX 
(:.i) Dec8nt:>lisation of ^h., oper-t'-on involvod 
in the conduct of .ucai.ii.^.-.tlons to m^k© the 
system work mox*G effact„vo» 

(ill) School Bo^-.’ds i’’ GO'-'b^in sb'cos n-vc sat 
■up a' jimbo.v -of sub-*ccrtros to 
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th^:' conduct of t:Xpmln-'^tions. Adoption of 
sitnll'T ni'-asuri'S tay »th-T St^t- will b- 
pursu-d. 

(iv) In th»- (iVfc'nt of i c ntr'-‘lis'>tion ps indlcpt -d 
'jbov^-, th^ St-^t. P-crrds of School Education 
would continue- to get th- r-^u-stion pE^P'-rs 
s*.t qnd print.-d, consolid.-'.t - tht' results of 
e-xsminations -uid '.Isf' undert'-'lce ttst chi-'Cks 
on rc?,ndom basis of tb - furctioning of tho 
sub-Cv-ntr-.-s 5 rnd 

Cv) Spot fValu-:tton of nnswr r scripts. 


(b) At 
(i) 


Cii) 


Ciii) 


the University L.-v Is 

Continuaus Institutional t^valuntion will b.» 

/ 

introduced rt the post-graduate.’ level, to 
bagln with., in Unitary Univ-r sit ies, D*=;-m'-d 
UniviL rsiti's and Autonomous Coll-g i-s; 
Studf^nts ' performonc.r will bs indicated 
thro ugh. 1-rtt =r gr^'d s, and ssr^ssm-ant of 
ov-rall p'.rformcnc- will be on th^ basis of 
cumulative gr”de point 'Vt-r-'g-r? 

Provision will bt niadd for improve'm^-nt of 
pc'rformf nc. 3 through subSv o^u*-nt appearances 
without involving any dlsodvant''gv- to the 
cnndid;:t. s \ 
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Clv) Bxtssrnal examinations v^ill continue to be 

held by universities which have a large numb^^r 
of affiliated colleges and efforts will be 
made to Improve the conduct of examinations 
througi-i effective d-central is*, t ion as indi¬ 
cat e^for school level examlnations5 
Cv) Modifications in the qualifying rr’cruitments 
for admissions in the univ-.-rsities and col-, 
leges will be --xamined to accelerate the 
process of change in the school level 
dxaminations. 

Cc) Conduct cf Examinationss 

Ci) The possibility of intrdducing lirgisletlon 
to define various malpractlcvs conn-'ct-d 
with xnmlnations and to trc-at th*-m as cog- 
nlzatle and unbailabl,-- offenc-3 will be 
cons id .-red 5 

(ii^ Such lav7s will also, wh^^-n .-n;-ctt-d, male: 

verovision to pr scrlb ■ th.v n.--tur and typ ' 
of ;t'uni 3 hm^nts for various off no- 3 und-r 
the laWjund to includ’ within its sco p-c 
persons t-ngag-’d in v.-rious opir'-tlons 
Gonnt£ct^-d with i-xrmin-'tions "ind olso to 
provide protsLction to th«ta| -'nd 
(lii) Jnnpvations and experiments in the conduct 

of examinations, like ,printing -nd distrihu,- 
tioxx of question papers with quastions;A 
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arranged in different sequences to avoid copying 
and other unfair means in the examination halls. 

•• In order to at bain bhe objective of integrating the 

process of evaluation with teaching and learning^ several 
long-term reforms will be necessary. For "this purpose, 
the follcwing programmes would be considered:- 
(a) At the School Level: 

(i) The Boards of Hducation will lay down the 
levels of attainment expected at classes V, 

VIII, X and XII; 

(ii) The Boards will also prescribe the learning 
objectives corresponding to these levels of 
attainment in terms of knowledge and comrfelieu- 
Sion, communication, skills in the application 
of knowledge, and the ajility to learn; 

(iii) Schemes of evaluation consisting of.examinations 
to test those aspects of .learning which can be 
assessed through formal examinations, and the 
procedure for assessing those aspects which 
cannot oe tested through such an examination, 
will oe developed, /vbilities and proficiencies 
which can and should be assessed through insti¬ 
tutional evaluation will pg identified and 
procedures evolved for such evaluation; 

(iv) The development of schemes of,evaluation is a 
continuing process. To provide professional 
support CO this process, the Boards of cduca- 



C v) 

(vi) 

(vii) 

(viii) 
(ix) 

(x)- 


tion will consider setting up n Consortium ror 
initiating research and development in Gvalu-'.._ 
tion proctidurt,s and in the conduct of exami¬ 
nations ; 

i Oa. perfornirnc, this task, the Consortium will 
cicioi't seli^-o^i'd schools ds pilot centres and 
will hold axr.rninr.tj ons ind award certificates 
for the students of such schools; 
defore question papers are set, a detailed 
design will be evolved indreeting the weightage 
to he given to various areas of content, types 
of questions and the objectives of teaching/ 
learning; 

Along with external examinations, continuous 
institutional evaluation of scholastic and 
non—scholastic aspects of education will oe 
introduced; 

livaluation of students' performance will move 
towards cumulative grading system; 

In the oig States, the possioility of establi¬ 
shing more than one' Joard of Education will be 
considered, so chat t-jo nuruoer of students to 
be examined by one Board does not oxcoed one 
lakh; and ' ' '' ' ’ 

Procedures'wiii bo developed Tor the' appdiht— 
'men't'^of Ch’airihen/Secrotar'ies of boards of 



cducPition and Controllers o,' txoriiinTtions to 
inspire confidence among public. 

At the University Levels 

(i) The posr.ioiJ it/ of developing ^Iternato systo,.! 
of GvaluPcion in ^lecc oi txt.n^al oxominctions 
xOT aifiliit^od colleges .viil be explored; 

(ii) rhr- question of some univ.isitios functioning 
only as examining ood.es for a numeor of 
colleges will be exarninod; 

(lii) Acidomlc reforms visu.Ulsod In the policy nice 
flexibility in the combinntion of courses, 
modular structure, provision for accumulation 
of credits, re-designing of courses, jtc. will 
load to considerable decentralisation in the 
evaluation process. Detailed schemes will ,o 
cvelved to ftcilitate transition to new ovn- 
luation procedures concurrently with the 
changes in the content and structure; and 
(iv) /.n agency win ,o developed either as part 

of the „1U, or independently, for continuous 
rc-search and development in evaluation 
procedure. 

General ; 

(a) Integrity of the examiner is crucial to tile 
credibility of the examination system. 
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This credibility can be ostablish^-cl by the 
openness of the examinations, it has to oo 
recognised that students have the inalienable 
right to scrutinise their ansvj&r scripts and 
its evaluation and also compare thexa with 
those of others; 

(ii) fho practice of dociaring results in terms of 
over-all divisions and tjnss/fail may be 
reviewed and substituted by a system of decla¬ 
ration of results in terms of marks/grades in 
each subject separately; 

(iii) Candidates should have the opportunity to 

improve upon their grades through subsequent 
attempts; 

(iv) Provisions should be made for clearing exami¬ 
nations in ports, in conformity with the modu¬ 
lar pattern of courses; 

(v) The practice of scaling marks of different 

subjects which arc not at par may be adopted 
' in determining the grvOdes; 

(vi) In-tensivo training programmes will oe organised 
for paper setters; 

(vii) Question oanks will be dcvelopod to assist 
paper setters; 

(viii) A detailed marking scheme will oe developed 
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-suro Cjoctivlty in .coring an.w.r script. 

(-) innovntivo id.o. iikc open oooX exednation. ’ 

^^lo-nnoslic .v.ilu'.tion .tc. m£>v b. • 

^ -">«PorirnontGci 

withj 

(=<) a.-por.Uo cotidflctcs will j„. -,,,_„ ^ , 

' showinq 

orio riiSults o-f' -inc.-'--; t ■ - 

ins.iiurronri .vcluntion onU 
==xtcrn,l ..-xauinatlons; 

(«) riu. crtiflc-s Of institutional ovnluation 
-n cover ocodondc achiovot.onts a. ,, 
non-scholastic; 

(xii) Attempts will h^- i 

be „.0d3 to „,ovc towards siton- 

n "b Which only those who teach will , 
tholr students; 

(xill) Integration of ovaluat; 

teach- -libation with the process of 

teaching and learning will h -i • 

weaRnessos and d-f ^ 

dlognoatic ‘^•'^-btion. Phi3 

(xiv) Faciliu 

/ ^js iflji 11 K 

' f‘aintenance of students' 

to fnciiita)- oents locords 

1-tote contineus Institutlenai 

Gv lu'itionj ^nd 

f^v) ^rogxanLdt.-s of trnin- 

touch ® "^^'-'htbtlon Of 

tOQChorS will r.H,r 

“ attention to new 
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‘■•valuation methodologlo., setting 
question papers, mpnsuromet t of d, 


oi perfurmancGs, 
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"H I. Ji'Min., S.c-rvice 
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conducting indop^ndont tests. 
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T-J 2 _ I II 

RSCplMEATDATlI'KS OF BARip>r cpM^ITT^F 

COKSIDRRTFG that the Natinnal Policy on Education, iPSe, 
has stressed the need for recasting the e::^fi!Plnotlon svstem 

t 

so as to ensure a method of assessment ■'•hlch is '*'oth valid 
and reliahla and helps In juiuroveruenb of teaching and learning 
in schools and, among other things, has iiroposed the use of 
grades in place of marks to bring about such an Improvement 5 
ICKNOWLElfjINfT that a number of prelimi nory reforms have already 
been introduced j.n the "Board eliminations, and several impro¬ 
vements in the education system rre being made following the 
amn-'iiLicQiiient of the National Policy on Edncabion, 1986, the 
stage has now been reached for jnti\'dutl/ion of scaling and 
grading in the Board examinations 5 

RSCOONISING that vn'.th vido "^praad use of co nputers by the 
Boards, post of th-^ practical problemi' apLrehended in 
Implamentption of scaling and gj-ctL-iiii, in large public 
p.cr^’iiiiu-'hions aj-e f'-opobls Q-f" tc'ng resolverl ■^■ati.sFno bov-ily 

and 

REALISING that Llie prJmory purpose of the ‘'rcbernal (Board) 
examinations is the certificatioR of '.he level of attainment 
of candidates and not for the purpose of selection for johs 
nor admission to institutions of higher education and 
that the issue of results in terms of ra^cnakar v/hether 
aggregated or in the form of percentages has adversely 
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affecLed teacbirig learning process in schorls, end should 
he discontinued? 

The Remin''?- mekeP the ■f'olloid.ns recommendo^ions? 

ip E y. ep 2at_c>x r vl? j? t.i r i"* s p g pgus * 

1, lis 0 pre-reduisite Tor introduchirn of scaling mid finding 
hna hoo-ds rihoiild ruri-'hcr improve the cunllt-' of q,uesL.;Lr;ri 
papers set in i:ho egSDinatlons. The sbructuro oCthe question 
papers should be such tVmt due vreigbtege is given to the 
different areas of content and different instructional 
objectives. The questions should be such that they test the 
different abilities with a high degree of realiability end 
validity. \Thc question papers may consist of the following 
four types of qucstioltis. 

a) Objective t^/pe 

b) Very short^aasvjcr type 

c) Short answ""?' 

d) Essay t^^po. 

Vhile there irrv hr fj.'/d .'.'nd t of en ■=!t' 'ns c " the objective 
type to be nnS’'icrv:,d in ■ scpaval.civ tjMf, span, the 

number of dues trie'ns oi' oth'-r t'; ae.’ i v” ■ ■ paper to 

paper. 

2 . T.ll ouestions should he compulson u,- i - opt-ions . 
sViould be allowed. 

3. Opcstion banks in the different subjects should be 
developed and updated from time to time. , 



(Questions found suitable after item analysis may be stored 
for future use in these banks-papers should hr set using 
these questions after proper moderation by tofims of subject 
experts* 

On m? rkl ne of an swer-sc riuts 

4. Efforts should be mode to minimise the intcr-Examincr 

vprlpbility the different sets of answer-scripts 

of the same paper arc cvalu'^trd b^? different examiners. 
Eor this, the Boards should constitute Coordination 
Cemnittecs of examiners in the each subject to discuss 
the details of marking each question and to evolve a 
comprehensive marking scheme for the whole paper, 
indicating the principles of marking which shall he 
observed, the maximum marks which arc. to be allotted 

to the different questions and the different parts, 
if any, of each question. 

5 . To arrive at a consensus on the marking system, the 
Coordination Committee of e'^ch p-’per should make 
photocopies of 15-20 answer-sc riots in each paper 
(representing wide r'^ngc in the ciu.allty of answers), 
-and these must he supplied to "auh ''sslstant 
examiner* These should be the basis for 
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dcvc?Loping a uniform rklng schGinc by tbc 
Ccordin''’tion Committee. 

Ther'-: should h'-' some minimum norm for the 
solcGtion of r.x'^r/iinc ps• They shouLd be tr'^lni"d 
in .'■volu'^ting rnsw'^r-scripts heforj .-iitrustjnG; thorn 
with the ectuul o:<orain''tion wrk. rs found 

to deP'^rt widel'^?' Prom the csteblish':d norms should 


not he. rc-nppointod. 

7 , E-xfimincrS should he instructed to score onsw rs 

using tho entire r^ngc of morks (from Kcrc to th'_ 
msxLmum) on coch question. The tondrncy to 
restrict scoring to - nnrrcwcr rmgr. of murks in 
certain subjects ond n wider one is others should 

he ovoided* 

8. There shruld lx nc- pro-determined prst-m-As cr 

fixed cnt-30ercs fer the different alrgscs/divlsiens 
Bximincrs sbeuld he iMtr.,ctecl te evrrd maxl .3 
idthcut "ny o.-nslclcretlcn cf pegs-fejl, divislm 

or distinction. 

9, The pr-ctico of grucc-murking should be nyoided 
sll together. 

X. ,, or on«?wor-scripts nwng. r 20 ij^niq:|. 

C. ^ di_sti:ibutioji of pesv^i.r. - 

lo 7 " Vh^lc It 13 expected thtt the etevr mcenuren vlH 

brtnif nheut greeter, uniformity in ,thc .ttmrUlng 

stnnaerd cf' thc,,«f«“* exem^fr,Moscmc 
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variability will still remain, for vMch the Boards 
should use suitable scaling methods• Since there is 
usually considerable varioLim in the average level of 
examinees of the different inst ^.tutions/centrGS, it is 
necessaiy to distribute the answr-scripts at random 
among the examiners hefor-'' applying any scpiixJg method 
to remove inter-examiner variabilitj* 

11. Inhere the a ns we,r-scripts ar' -'larkod centrally at one 
place, tho: Boards should ensure thrt the anST«^i*-scripts 
from each centre arc diriUed into small l,ots, which 
are then distributed among the exaininers at random. 

12, Wen flotioiuus rx->ll number arc allotte: to ansvx:r- 
scripts, these numbers should be choser. at randuut iLainf? 
a computer or a tabic of random numbers or The procedure 
ased by H.J, Taylor*' at Gauhati. This will ensure 
completely random allocation of answer-scripts among 
the examiners. 


Taylor, H.J. Mark Sheet Analysis. The Journal of 
University Education, 1963, Gauhati (alao described in 
Natarajan, V. & Gunasekaran, K. Scaling Techniciucs 
Ssej Association of Indian Universities, 
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l3.. Trx "the casg cf Rrarf^s ■which bp'^/G a VQvy nuinb'r 

cf csTffiinc"?, if the prcccdurcs suggesteeJ nbevr /ire 
net found to h- nr^ctic'il, th: nnsv/cr-senipts of 
co.ch centre should he divided into bundles of 20 
to 25 end each bundle should be scent for /'■cjoiu'^tlrn 
to 0 different examiner. These r-xpminers should 
be sclGCced at random by tb bo''rd for '-^cb C-ntre. 
■^.och cDfiTnln'T vdll thus reoo.iv' " rrndom lot of 
]0 to 15 bundles of 20 to 25 answer-scripts from 
different centres. 

On .scaling, of, Marks 

14 . ''■hen some randomisation is ensured in distribution 

of answer-scripts, It is possible to "'pplv a suit"b’Jo 
scaling method to remove intcr-exumincr varlcbilitv. 
The method^of mean-s ta ndar d d ’evia tion sen’ll nr is 
r^'crrimended for this purpose. All the eyaminers 
Should bo nsb-ad to report tho urofjle of their m'^rks, 
that is, frequ-enc;/ distributive, mem and st-'ndard 
drvi-^tion (s.d.) of the. m^rkE -i^rded k' th-r,^. However 
if a Cventral computer can be uS'''d to provide this 
Statistical inforirpti-n for the marks of c'^ch 
cximincr, the indi^dduol oy-minors n-'vd not PubrnH 
their marks profile. 
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15. Decision about scaling the marks cf any given 
cxrminGr should bo taken on tho basis of the mean 
and standard deviation of the irrks, In case the 
mean and s.d* of his marks of an examlnGP do not 
differ signiflc'^ntly from the overall mean and s.d., 
there is no need to sfeoia the nrrks ,a-,,rr.rdcd bv him. 

But in CTSC the difference is sl’etistically significant 
the mean stand ard d e vi ation, sc'■!ing should be used . 

16. The results should be announced in the form of a 

subjcct-i'dsc aGhievement profile in terms of gPradcs for 
each student. Composite scores (aggregate marks/divj sirus) 
should not be reported in the individu*! result cards or 
certificates• 

17. The present practice of using aggrcgote total mpv'k.s/ 
divisions for admission to collcgGS/univorsitics or other 
Institutions of higher education '^r for avprding scholar - 
ships, should be discontinued. In view of the high 
fallibility of such marks, the oonccrnc-d institutions 
should develop their own critcrio or tests fop selection, 
In case the subject-wise achievement poofiie in the 

form of grades i's not found adequate by them for the 


purpose. 
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On gr a ding 


in 


or th^- (F olr r'-'^tion of r~Eults , the Bor rds should 
odopfc o uiu.-poihb grorlins systmi in coch subject. 
I-ttor gn'^d-s (A,B,C,D,H),F,Gni -vi l) should be usdd 
to r:r,T. sent bhv. njn: m Ir bs , i-hof,' sUcul.i be no 
ovroll composite gredr , mi of .--M-roc, no ogc-pcgnte 
rn-rks or division. 



Individuol questions shonl.J 


LjhU. 


lu he i !]0 7 krd »n 


numerical sc'^lc 03 pr'sent, but the tot-i sco..o 
in nny subject should be converted into letter grades; 
k to I. The rong' of and cut scores for the 

different grades may be decided on th- basis op the 


actu'='l distribution of ni''rka in o.nch pop^r in the 
Bo"rd examination of at least iDj'Oyious thr-'e y'arSj 
subject to periodic revision. 

Thus thv’. r'^nge of m''rks corresponding bo any letter 
grade in n subject is likely to V'^ry from v^ar to ye'^r, 
but not to a large extent. 


2 The. gr.^dcs of internal evaluation and exi':rnal 

cixTiriinotion in any subject should not be combined 
but n ported separately, This also nnplied tp 
grades in Theory and practical ‘rauni nation^* 

21 . Tlicro; should be no rc-conv&’rston of gr^'oes into 

i ' r ' 

ira rks for screening oandi-’ateS: Cor,, admission oB 


1 
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j other purpose. 

i • Students should be provided an opportunity to 
/ improve their grades in subsequent eTamliations. 

They should also be allowed tc clear the examination 
j in parts (subject-vise) mthin « period of ^ive years. 
/23. Grades should be ,.varded in non-scholastic areas 
I also, following the saiaenjiiQ-noint rrading system. 
These grades should be recorded on the certificates 
to be awarded to the students, along .n'.th the 
grades in scholastic subjects, 

24. The new system of grading should be introduced by 
all the Boards at the end of class X vd-th effect 
from 1990 and at the end of clrss XJT with effect 
from 1992* A public declaration to this effect 
should be made in time so that universities, 
colleges and other institutions/organisations which 
use the marks for Selection, may take appropriate 

action to develop their own selection criteria, if 
necessary. 

On.the prcp=T8tpry for iti'.olpiiipBtajicji 

25. msHI should oocord Priority to training of all 
those persons *oso services are to be utilised 
as paper setters, moderators, o^mlncrs, stahlsllei.„a 
and administrators by the Boards. 
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26. Iianuals should he prepnred bv FCT??tT for the uPe 

of thv-; Boprds gjvinp, dotoils of vsTi-^us uroerdur's 
to b'■ followed Pnd d'.soribiU'- th ■; t'lethods of seeling 
one! grading to he o pel led, In p siiriplc Tionncr 
without s-'c-rlfi clng thoir trohnlcoL soundness, 

^ilso suitable monu'Is iiipy Y- '>r-:ji''ivd -^'or t'^cli-.rs 
to help them in intern "'I osscssnint of students' 


perfo rinoncc . 


27 . 


28 . 


29. 


To ensure thet vorious Boards introduce the chnng''S 
in their rxPinin" tirns sirnultoncously , p mc.fng 
should be organised of the repr^.s' nt''’tivcs of all , 
the Bopi^ds by COEvlE ond NC7RT to seek their consensus 
and commitment on iiaplemcntntion of the aceentc'd 
reforms. ■ 

It vdll be ‘neocss^rv t'^ conduct rcsc'^rch studies 
on uroblems related to grading ^nd sc'iling in the > 
contest of the proposed chan''cs» 6uch studies, 

t 

i 

which should h-ve sound rcseareh design, mo’' be \ 
undertaken by TTC7RT or farnrrJ ''ut by it to rthCTs| 


Adequate financial ^and other sur)|)ort should be 
providzd for those studies. 

Since most cl the orncepts (eg. u»c r''. gal,3GCt-«l.#c 
grodcP! oliclltacnVrtic system -f.a tfiift”' 

avera c-f rver-n alylSlrn) nrv ana tht pioprssa 



r changes arc rodic?! in naturfi, it is nGCGSsary to 
mobilise the public opinion in their favour before 
introducting them. This should be drnc by using 
the mass media (e,g. newspapers, radio, television) 
effectively. 

30. Considerable preparatory irrk is needed to implement 
the ■ pposed changes in the examination system* 
j^small, comitke ofexperts policy. raatos_j?£ii 
repr esentat ives a few Boards should bv? set up to 
prepare a detailed plan of 'iction and to provide 
guidelines for the ■activities to be undertaken for 
effective iraplcmcntj’tion of the proposed reforms 
of scaling and grading in the Board examinations. 


Exicerpts frf'm National Semin''? on Scalinf? and 
arading (July 33 23, iH.^7), NCERT, New Delhi. 



